The enrichment of the teaching of English through correlation with fine arts by Scott, Patricia Elizabeth
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1960
The enrichment of the teaching of
English through correlation with
fine arts
https://hdl.handle.net/2144/26059
Boston University
====P, ~ --- --
0 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
THE ENRICHMENT.' OF THE TEACHING OF ENGLISH: 
TEROUGH._CORRELATION WITH FINE ARTS~ 
Submit ted by 
Patricia Elizabeth Scott 
(A.B., Pembroke College in Brown University; 1.953) 
In partial fulfillment of requirement~ 
for the Degree of Master of Education 
1.960 
Boston University 
Bohool of Education 
Librarl 
0 
,, 
' 
First Reader: 
Second Reader: 
Mary Agnella Gunn 
Professor of Education 
Donn W. Hayes, Registrar 
Associat~ Professor of Education 
0 
0 
·0 
Chapter 
I. 
TABLE OF CONTENTS 
I:NTRODUCTION • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
P .. lll? pose ••••••••••••••••••••••••••••••••••• • 
J.ustification •••••••••••••••••••••••••••••• 
Scope •..•....•.•.......•.•.••••...•..•..••• 
Limitations o • o o o ••••••• o •••••• o •••••••••••• 
Definition of Terms •••••••••••••••••••••••• 
Page 
1. 
1 
1 
10 
10 
11i 
II. NETHODS OF CORRELATION •••••••••••••••••••••'•••· 13 
Through incidental references and isolated 
projects ............................... . 
Correlation with other subjects not implying 
their modification or the cooperation of 
other subject teachers •••••••••••••••••• 
Fusion of English with one other subject o•• 
Fusion of groups of subjects ooo•••••••oo••• 
Integration of all educational subjects •• o. 
A curriculum transcending subject-matter 
divisions ••• o •• o •••••••••••••••••••••••• 
I:q. RESOURCE UNIT: E~CTURE OF MAN •••••••••••••••• 
13 
15 
19 
22' 
23' 
25 
Outline and Table of Contents • • • • • • • • • • • • • • 28 
Preface ••••••••• ~.......................... 31 
Introduction •••••• o •••• o • o •• o • o • •••••• o. • • • 32 
Bupil Objectives ••••••••••••••••••••••••••• 33 
Activities •• • • •• • • • • •• •• • • •• • • • • • • • • ••• • • •• 50 
SUB-UNIT ONE: THE MAN OF FATE 
Outline and Table of Contents •• 
SUB-UNIT TWO: THE SPIRITUAL EMPHASIS 
Outline and Table of Contents •• 75 
SUB-UNIT THREE: THE MAN OF POWER 
OUtline and Table of Contents •• 96 
SUB-UNIT FOUR: CON.rEfrll>ORARY MAN 
Outline and Table of Contents • • 11i7, 
/ 
Chapter 
futerials ................................. . 
Evaluation •..............................•. 
IV CONCLUSIONS ANP SUGGESTIONS FOR FURTHER RESEARCH 
BIBLIOGMPHY ••••••••••••••••••••••••••••••••••• 
0 
Page 
1i37 
1l47" 
153 
154 
0 
0 
0·. 
CHAP.TER 1 
INTRODUCTIONC 
Hurpose.-- Tlie purpose of this thesis is to enrich the 
study of English by constructing a resource unit which.will 
illustrate to high-school students the interrelation of liter-
ature and fine arts. This unit, entitled 11Picture of Man," 
correlates the study of works of literature and of fine art 
which express similar concepts of the nature of man and. which 
represent similar techniques. 
Justification.-- Enrichment is planned to provide new 
learning opportunities in accordance with the learner's 
achievement level. It is often considered a challenging 
method of instruction for the gifted. ~he Educational Policies 
1i/' 
Cbmm.ission- states: 11Enriehment as a general policy is to be 
recommended for all gifted students at all levels." However, 
authorities also recognize that enrichment provides the basis 
2/ 
of .good education for all students. Passow states: 
ji/ Education Policies Commission, National Educat~on 
Association for the United States and the American Association 
of School Administrators, Education of the Gifteg, National 
Education ~ssociation, Washington, D.c., 1950, p. 66. 
g;/ A Harry Passow, "Enrichment of Education f'or the Gifted, tt· 
Chapter 10 in Education for the Gifted, Committee on Education 
for the Gifted, National Society for the study of. Eaucation, 
Fifty-seventh Yearbook, Part II, University of' Chicago, 
Illinois, 1•958, p. 1i93. 
0 
0 
0 
ttBasically, enrichment consists o:f the selection 
and organization of learning experiences appropriate 
to youths' adequate development. It is not, therefore, 
'special education• in the meaning in which the term 
is generally used-- giving attention to students with 
unusual problems -- but rather the essence of all good 
education. 11 
Ih discussing enrichment within heterogeneous classes 
11 
Barbe states: 
11Not only the gifted, but all others as well can 
profit from enrichment. Since the curriculum is not 
adapted to the gifted group, enrichment within the 
regular classroom is of primary importance to them." 
Correlation is one method of enrichment. A correlated 
curriculum is planned to enable students to see the relation-
ship between di:fferent sunaects and to apply what they have 
learned in one subject to other aspects of life. It.is based 
on the organismic concept of psychology which considers the 
living organism an integral being which functions as a unified 
21 
whole; thus, learning should be considered with reference to 
the tot~l situation, and unitary organization of subject mat-
. 3/ 
ter is specifically advocated. 
4/ 
Netzer- a~so advocates correlation ~n the light of sound 
.1.1 Walter B. Barbe, "What is Enrichment?11 School and Society {May 10, 1958), Volume 86, Number 2132:223. 
2/; William H. Burton, The Guidance of Learning Activities 
Tsecond Edition), Appleto~Century-Crofts, Inc., New York, 1952 
p. 164. 
3/ .Qn.. cit. , p • 186 • 
!if Lanore A. Netzer, "What Is Really Correlation?", Wisconsin 
Journal of Education (January, 1959), Volume 911, ·Number 5:1lt. 
0 
0 
lea;rning theory. She states: 11If a coneept is taught in one 
area~and applied in another the principle of repetition is 
being utilized. u She later states that in correla::rtion 11 •••• 
some of the basic principle~:which facilitate learning are 
11 
being used while time and energy are being conserved." 
Correlation is based on the philosophy that what appear to 
be separate exper~ences of life are actually related parts of a 
larger whole. Students often need help in perceiving the inter 
relationships of experience. The desirability of achieving 
this by a unified presentation of subject matter was recognized 
nearly a quarter of a century ago in the following statement of 
the Committee on Correlation of the National ~ouncil of 
Teachers of English. 
y 
nunder -the elective system •••• failure to 
correla·te the various subjects of instruction leaves 
the student unaware of their connection as related 
parts in the scheme of life. He studies algebra; 
history, chemistry, German, English literature, and 
the rest without seeing that these are really just 
the pieces in a gre~t picture puzzle which, if 
&ssembled, will reveal the image of the world. We 
can no longer ask students to solve such a picture 
puzzle for themselves. We must somehow show them 
the picture by a carefully integrated curriculum so 
taught that the connection o£ each subject with 
every other subject and with the whole or life will 
be unmistakable for the student. 11 
jj7 Q.12. cit., p. 15'. 
_g/.lRuth Mary Weeks, Chairman, Committee on Correlation, 
National Council of Teachers of English, ~tCorrelated 
Curriculum, :D. Appleton-Century Company, Inc., New York, 
1\936, P• 1. 
3 
0 The Committee listed several specific reasons why a corre-
1:# 
lated curriculum is essential.- Included was the £act that 
increasing specialization o£ industrial, commercial, and pro-
fessional activities tends to foeus the adult's attention only 
on his particular specialty. Thus, if the individual is to 
gain insight into other aspects or life he must learn to do so 
in school. 
The Committee also urged an integrated educational program 
because or the belief that expanding developments in the.nat-
ural and ·social sciences appear to have undermined the basis of 
many accepted social and nDral sanctions and that the mral and 
philo·sophical implieations or these new de'Velopments must be 
. 2/ 0 clarified. "The scientific, esthetic, philosophical and eth-
0' 
ical branches or the curriculum must therefore be in some man-
. 31 
ner integra~ed •••• tt 
TAe benefits or correlation are illustrated by actual 
~ 
classroom experience. MCKenna presented a tenth-graua unit 
which correlated English and social studies and reparts: 
jj .Qn.. ill·' pp. 2-3. 
2/ ,!lli.' pp. 2-3 • 
.31 'n!S·' p. 3· 
!±I Maurice Francis McKenna, Ttgee T:.ea.ching Units Showing 
Correlation of English, Social Studies, Science 2 and.Art~in 
the Tenth Grade, Unpublished Ed.M. Thesis, Boston University 
School of Education, 1952, p. 6. 
0 "No written log was kept but a -def'ini te improvement in inter-
1i/ 
group relations was noted." Mills- reports _that in two seventh-
grade classes which correlated art projects with a soc1al 
studies unit 'there was no significant change :!-n social studies 
achievement, but that there was high stlildent interest~' in the 
art activities. She also states that there was fine coopera-
tive activity betw;een the two faculty departments.· 
~e writer believes that an analysis of' the nature of' art 
reveals the principal justification for correlating the study 
21 
of' literature and the fine arts. Webster. defines art as 
11 Systemat~c application of' kno~ledge or sJ:till i;n effecting a 
desired resu;t.t: 11 Thus, in the general meaning of the term art 
c=) implies any sqrt of' skilled, purposeful activity. HOwever, whel 
art is mentioned it generally connotes ~hat are commonly known 
as the "fine .arts, 11 specifically, painting, sculpture, archi-
3/ 
0 
tecture, dance, and sometimes music and literature. Fine 
~~ 
art- i~ defined as, "Art whic~ is concerned with the creation 
of' objects of' imagination and taste for their own sake and wit~ 
out relation to the utility of the object produced." Hence, 
11 Helen Elizabeth Mills, The Influence of Art Expression on 
Achievement in Two Junior High Social Studies Units, Unpub-
lished Ed.M. Thesis, Boston University, 1i956. . 
2/MSDriam-Webster Webster's New Collegiate Dictionary, G. & C. 
Merriam Company, ~.ublishers, Springfield, Ma~sachusetts, 11956, 
p. 50. 
3/ Qo.. cit • , p • 311 • 
~ Ibid. ' p. 311 • 
0 the fine arts arel those works intended principally for contem-
~ation. The decorative (or functional) arts may be considered 
works of fine art in so far as they are intended not only to be 
1:/ . 
0 
·0 
used but also to be contempla·ted.-
Under standing the 11desired resul t 111 of artistic activity 
will clarify the nature of that activity. ~he writer agrees 
with the theory that 11 • •• art is essentially a form of lan-
guage-- namely, the language of.feeling, mood, sentiment, and 
2/ 
emotional attitude.- Language may here be considered in the 
3/ 
broad sense as e~~ression. Thus, a work of art is the objec-
tive expression of a feeling, mood, .sentiment, or emotion. 
This definition of art distinguishes the languagaof feel-
ing from the language of assertion, or the expression of facts 
and ideas which also can be artistic in the sense of being 
skillful. HOwever, it is t~e conveyance of feeling that ren-
ders an activity artistic in the more restricted sense of the 
4/ 
term. It will be seen that much art is ttmix~d art"i"" in that it 
combines skillful assertion of facts and ideas with effective 
expression of feeling. 
1/.Curt J'. Duca.sse, Art, the Critics, and You, Hafner 
RUblishing Company, New York, 1948, p. 4o. 
2/' QQ. cit., p. 52. 
~/Merriam-Webster, Ibid., p. 472. 
~/Curt J'. Ducasse, Ibid., p. 85. 
11Feelingn ls here intended to denote more than the com-
monly experience1d emotions to which languag! has given names. 
Practically every event imparts some degree of feeling, 
1 
although it may be too subtle or too evanescent to be defined. 
For example, the1 color blue evokes a different feeling from the 
color red, and a. light blue imparts a different feeling from a 
dark blue. 
Literature is the yerbal expression of feelings and ideas. 
For purposes of clarity, the writer hereafter will use the term -
11fine artsn to denote the v~·sual arts (painting, scUlpture and 
architecture) as distinguished from literature, although it is 
recognized that literature ~nd the visual arts represent simi-
. . 
lar activity; namely, the objective expression of thought and 
feeling. 
Both literature anq the fine arts embody certain tech-
~-
niques which contribute to the attist 1s ability to convey his 
-
fee~ings and ideas successfully. One of these techniques is 
2/ 
·form, or the way in_which the artist arranges his material. 
]h literature the choice and arrangement of words directs the 
reader's attention; in the visual arts the arrangement of 
lines, planes, volUmes, and colors directs the spectator's 
. . ~ . 3/ 
attention to what is relevant to the artist's intention. 
J.l% Ibid.; PP• 5'3-5'4. 
g/ W1lie Sypher Four Stages of Renaissance Style, Doubleday & 
Company, Inc., ~arde~ 'city, New York, 195'5, p. 1P. 
3.1· CUrt J. Ducasse, .Qn. • .s,U., p. 81. 
.7 
.t/1 
Rhythm is one aspect of form. ~ the visual arts this 
is a·chieved by arrangement of lights and darks, volumes and 
lines •. In literature rhythm depends·on length, sound; and 
placing of words. 
Thus, literature and the fine arts are seen to be objec-
tification of the same human activity; namely, -the expression 
of feelings and ideas. This in itself represents sufficient 
justification for studying them in relation to each. other. 1h 
addition, success in any artistic endeavor depends largelr on 
~ . 
. 
form, or the method of handling the material; one aspect of 
form is rhythm, which is common to all the arts. ~his repre-
~ sents further reason for comparative study. 
1:.1 . 
Hayman mentions four ways in which the arts manifest 
life. TO the writer the common functions of the visual and 
literary arts ~~ther e~hasize the desirability of studying 
them in their interrelation. 
1 • Art reco:rds life 
Ohe exam.Ple of this function of art is the frieze or 
the Parthenon, which portrays an important religic:>us 
festival or ancient Greece. Similarly, the plays or 
Aeschylus, Sophocles, and.Euripides present different 
aspects. c>f Greek religious thought. 
1Y Wylie, Sypher, J2.12• cit., p. 111. 
2/ d 'Arcy Hayman, 'llrt and Man," School Arts. (February, 1959), 
Volume 58, Number 6:9-14. 
.. 8 
2. Art interprets and translates life. 
Tllis is a natural corollary of the essential nature 
of artistic activity as discussed above. The cathe-
dral at Chartres clearly conveys a completely different 
religious feeling from the temple at Karnak. Similarly, 
medieval scriptures and the Book o£ the Dead are two 
different translations of human experience. 
3. Art reforms and improves 'life. 
Although this is not essential to art, many works of 
art do urge reform. HOgarth painted the social ills 
of his era in an endeavor to arouse public indignation. 
Similarly, Dickens attacked the crime-breeding condi-
tions of the slums of 'nineteenth-century London in 
Oliver Twist. 
4. Art enhances and enriches life. 
That works of art need not be beautiful is illustrated 
by Hogarth's paintings. However, many works of art 
are beautiful and are a source of pleasure. The fact 
that the desire for beauty is strong in human beings 
is emphasized by the fact that there is a conscious 
attempt to make the decorative arts aesthetically 
1/ 
pleasing as well as functional.- Literature enriches 
life by providing insight into human nature as well 
' ' - 2/ 
as the enjoyment of vicarious experience. 
1f.Curt J. Ducasse, ££• cit., p. 62. 
2/ Dwight L. Burton, 
Henr Holt and Co 
9 
In summary, correlation is justified because it helps stu-
dents perceive the interrelationships o~ experience and encour-
ages them to apply what they learn in one field to other areas. 
Correlated study of literature and the fine arts is also justi-
fied because they objectify the same activity, because some 
techniques characterize all the arts, and because. literature 
and the fine arts share many of the same functions. 
Scope.-- This thesis discusses methods of correlating 
English with other subjects. Chapter III presents a twelfth-
grade resource unit entitled "Picture of M9.n," which correlates 
English with the visual arts (painting, sculpture, and archi-
tecture). Primarily a thematic unit, it consists of four par-
tial~y developed, teaching units based on ~our concepts of the 
nature of man expressed in literature and in the visual arts. 
These concepts are explained in the unit introduction, pages 
32-33. Similarities of mood and style are also noted. 
Chapter IV presents suggestions for further research. 
Limitations.-- The resource unit is untested. 
The' unit does not comprise ·the history of art or litera-
ture. Works of art and literature are not limited to any 
period or style, since the unit is thematic. 
The unit is not concerned with student handiwork, except 
in optional activities. 
The research involved in this thesis has been library 
research. 
10 
11,!-' 
Definition of Terms.-- Airesource unit-·is: 
11A co nprehensi ve collection of suggested learning 
and teaching activities, procedures, materials, and 
references organized around a unifying topic or learner 
problem, designed to be helpful to teachers in develop-
ing their own te~ching units appropriate to their 
respective classes; includes more than any one teacher 
could implement; typical content: desired outcomes, 
typical learner experiences, suggestions for starting, 
developing, and concluding the unit, evaluation, and 
reference lists for pupils and teachers.u 
Good defines two types o~ enrichment, both of which are 
pertinent to the writer's objectives. 
2:.1 
Horizontal enrichment. is,, 11The curricular provision for 
the addition of new learning opportunities on the level of the 
learner 1 s present achievement status." 
3/ 
SUbject enrichment is, "The act or process of increasing 
the quality or quantity of the offering in a unit of instruc-
tion by the inclusion of pertinent illustrations and related 
material with the basic subject matter or lesson to be taught." 
"Correlation, 11 "fusion, 11 and "integration" indicate meth-
ods of establishing connections between various subjects of !tJ 
study.. Each term represents a different degree of intensity 
lV Carter V. Good, Dictionary of Education (Second Edition), 
, McGraw-Hill Book Conpany, Inc., New York, -11959, p. 466. 
~ .QR,. ill· ' p •. 466. 
13Jt. Ibid., p. 466. 
W' W.H. Hatfield, Chairman, An Experience CurricUlum in Ery;lish, 
Curriculum C,ommission of the National Council of -Teachers of . 
English, D. Appleton-Century Company, Inc., New York, 11935, p. 1<. 
11 
0 
0 
0 
in establishing this connection. 
- .1V A correlated course or studl is: 
11A course of study that outlines a program to 
interrelate the instruction of two or more subject 
areas relative to specific topics and that lists 
under the respective subject area headings the 
activities, knowledges, skills, or appreciations 
that each subject can or should contribute to ·the 
understanding of the topic in question. tt 
21 
• A fused. course of study. is: "A~ course in whieh various 
su1gects of one or more fields are grouped and merged into 
larger wholes. 11 
-y 
Integration is: 
11The process or practice or combining different 
School su l:ijects and presenting them as aspects of one 
unifYing project or activity; for example, including 
the t~acbing of geography, history, art,- English, and 
ar~thmetic in a study of the Panama canal. n 
jJ Carter V • . Good, .!m• cit.~ pp. 1*3-14lt. 
g/ Ibid., p. 141. 
31 ~.' p. 292. 
CHAPTER II 
METHODS OF CORRELATION 
Rsychological and philosophical implications of eorrela~ 
tion are discussed in the preceding chapter. The National 
1r/ 
Council of Teachers of English- enumerated the following six 
methods representing varying degrees 1 or correlation or English 
with other subject areas: 
1i. Through incidental references and isolated projectS3 
2. Correlation with other subjects not implying their 
modification or the cooperation of other subject 
teachers 
3. FUsion of English with one other subject 
4. Fusion of groups of subjects 
5. Integraticn of all educational subjects 
6. A curriculum transcending subject-matter discussions. 
This chapter ill~strates each method by specific examples 
based on library research. 
, 11. ~-hrough incidental references 
and isolated projects 
~hat teachers often make incidental correlations is 
7:/' 
apparent to most classroom observers. A\ study-/of the extent 
11 Ruth Mary Weeks, 2R• ~., pp. 5-6. 
. . 
~ 2/ Ruth Mary Weeks, Ibid., PP•. 1V-18. 
13 
to which incidental correlations actually do occur was made in 
1932 when the student teachers at the University of Minnesota 
High School, under the direction of Anna Cawley Boardman, 
listed all references to factors other than the assigned 
lessons which occurred during 14 composition lessons and 4~ 
literature lessons in grades nine and ten. TMenty of these 
lessons were taught by the cooperating teacher and thir~y-five 
b.Y the student teachers. The cooperating teacher made more 
frequent references to material outside the lesson, but in~ach 
lesson both teacher and pupils utilized material from other 
sources for purposes of illustration and clarification. Refer-
ences were made· to such topics as current events, eti~ette, 
magazines, public health, European and American history, and 
religion. 
Although this study was made nearly thirty years ago and 
was limited to one high school,,~here is little reason to be-
lieve that teachers now mak~ less frequent reference to material 
outside the subject of immediate concern. This indicates that 
in the classroom English frequently is related to other subjects 
ev.en though the correlation may not 'be planned. Observers of 
this exper~ment were of the op~nion that the English class was 
more stimulating because of these incidental correlations put 
that haphazard connections are apt to repeat topics studied in 
other subjects and inadvertently may overemphasize ideas which 
would not be stressed in a planned correlation. 
i4 
0 2. Correlation with other subjects not 
implying their modification or 
cooperation of oth~r subject teachers 
The examples cited belo'\>T illustra.te correlation at certain 
planned points of the curriculum. 
11/ 
Bingham~ suggests using the subject matter of other areas 
in English compositions. Specifically, he suggests correlating 
English composition and social studies by having the students 
take turns being the class secretary whose duty woUld be writ-
ing the 11minutes 11 of each class. He also suggests having stu-
dents write letters in which they imagine themselves to be 
living at a specified point in history. The letter must 
reflect that period; it must be one that could have been writ-
Q ten at that time. He further ·suggests having students write a 
short story with a setting representing the period being stud-
ied in history class. All written work would be graded on the 
basis of social studies content and compos'i tion skills. 
2/ 
Dillon- correlates the study o:C. "literature with United 
States history in an eleventh-g~ade English class at Haverhill 
High School, Haverhill, Massachusetts. The literary readings 
are arranged as nearly as possible to corresppnd with study of 
the period of history in which t~e author lived or chose for 
the setting of his work • 
.1!1 Carl W. Bingham, 11Correlate Social Studies and English," 
Illino:ts Education (March, 1959)', Volume 47, Number 7:280-. 
2/ Alberta Marie-Dillon, The Correlation of English and History, 
Unpublished Ed.M. Service Paper, Boston University School of . 
<=) Education, 1950. 
15 
0 
0 
0 
fl 
Dillon suggests a ~eries of activities to establish corre-
lation between the literature and .Aineri.can historicall events 
or periods·. Ebr instance, students are asked to compare 
Emerson~s philosophy with J.etferson's democratic ideals. When 
\ 
studying literature of the Civil War· period they concentrate 
on the writers• expressed attitude ~oward slavery and the 
issues of the War. When reading selections from Mark Twain 1 s 
Roughing It they look for passages illustrating American fron-
tier life. 
1!/' 
Spector-.correlates English literature with music in a 
tenth-grade teaching unit based on Shakespeare's Romeo and 
JUliet and including musical works based on this play. One 
suggested work is Tschaikowski''s Romeo. and Juliet Fl!:lntasx-
2/' 
Overture.- Spector identifies the four major melodies of the 
composition and relates their form, orchestration, and mood to 
Shakespeare's plot, characteri~ation and mood. F.or example, 
he notes that the MOntague - Capulet Feud-theme is fast, 
allegro vivace, accompanied by sweeping violins, and suggests 
. . .. 31 . 
tumult and fury; the Friar Laurence theme is a hymn-like 
chorale, with harp arpeggios suggesting the spiritual 
I/ Robert M. Spector, The Enrichment of the Teaching of 
Shakespeare through the Correlation of Language Arts with 
MUsic, Unpublished Ed.M. Thesis, Eoston University SChool of 
Education, 1.95'0. 
2/ Q..Q. ~-' pp. 75'-77. 
3/ Ibid.' p. 76. 
0 
0 
0 
11 qualities o£ the cleric. Tthe Romeo love-theme is lyrical and 
2/ 
is the major melody of the composi·tiQn;- the Juliet theme is 
Jl 
soft, sweet, and calm. 
Spector suggests that Berlioz' Romeo and Juliet Dramatie 
Symphonv·and Gounod 1 s opera Romeo and JU1iet could also be 
included in the unit. 
Throughout the unit the relationships between the music 
and the poetry are determined and the music is used to help 
4 
the student 11 •••• to understand, remember and appreciate •••• n-
the play. Spector concludes that there is sufficient relation-
' 
ship between music and poetry to relate them in the classroom 
and his unit is designed to increase appreciation of both music 
and poetry without modifying either. 
2.1 Bush illustrates the correlation of literature and the 
visual arts by describing a high-school senior literature 
course in Centralia, Illinois. This course, which emphasizes 
the humanistic tradition, uses material from the visual arts 
to illustrate concepts expressed in literature~ For example, 
reproductions of Michelangelo's paintings in the Sistine Chapel 
i!/ Ibid., p. 75. 
2/ Ibid., p. 76. 
31 .!Q!g.' p. 77· 
!±/ Ibid., p. 58. 
SJ S.M. Bush, "Humanities Course that Works," The English 
Journal (April, 1i959), Volume 48:208-210. 
17 
~ are used to amplify concep~s expr~ssed in portions of the King 
James Version of the Bible. 
0 
0 
1;/' 
McKenna- correlates Ehglisrrwith the fine arts by readings 
drawn from that field. He illustrates this in a tenth-grade 
' . 
teaching unit in which students read of the lives and works of 
great· artists as well as the aesthetic theories of prominent 
writers. Required readings include the es~ays, 11Leonardo da 
0 
Vinci, 11 by Walter Pater, 11El Greco, 11 by Somerset Maugham, 
"Michelangelo, 11 by Arthur, Count of Gobineau, and selections 
by Tolstoi, Vasari, and James McNeil Whistler. Suggested 
optional readings include Vasari 11s Lives of the Painters, Van 
Loon 11s Rembrandt van Rijn, and Ruskin''s St. Mark 1·s Rest. 
McKenna 1 s unit illustrates huw great authors 1 descriptions 
of masterpieces of art may be studied as works of literature 
and may introduce students to the world of fine arts. 
2/ . . 
Brown- suggests correlating English with fine arts by 
using museum resources to emphasize thematic and technical 
aspects of literary works and to provide period settings for 
works of literature. She mentions special programs at the 
Metropolitan Museum of Art in New York City for ~gh-school 
literature classes. These programs include lectures, films, 
museum tours and special exhibits. For instance, a program on 
11 Maurice Francis McKenna, Three Teaching Units Sho't@_g 
Correlation of ~glish with Social Studies, Science, and Art 
in the Tenth Grade. Unpublished Ed.M. Thesis, Boston 
University School.of Education, 1952, pp. 92-114. 
2/ Blanche R. Brown, "Correlation of Literature with Fine Arts, 11 
The English JournaJ. (October, 1950), Volume 50:, Number 8:435-41+1' 
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the age of chivalry provides baCkground for Ivanhoe and Idylls 
of the King,. CUrrent guided tours fpr high-school students 
1V · 
include:- "Greek Myths and Legends," "A Tale of Two Cities: 
I 
Art and the French Revolution," and "Nineteenth-Century 
Realism in Art and Literature.n 
I 
Services offered to high schools b.Y the MUseum of Fine 
Arts, Boston, are listed in Chapter III, Section IV-4, pages 1~ -3. 
Teachers might be urged to enrich their literature classes 
by utilizing available museum facilities as Brew.n suggests. 
The writer suggests that where such facilities are not avail-
able teachers use photographs and color reproductions of works 
of art to provide background material and to compare artistic 
and literary themes and techniques. 
Each of these examples stresses correlation of subjects 
without their modification. The writer believes these methods 
would be useful to teachers who wish to correlate English with 
other fields without administrative help • 
. 3. Fusion of English with one other subject 
One notable method of integrating English with other sub-
jects is represented 1n the "core classes" in which two o? more 
subjects are fused, or merged into larger wholes, particularly 
in the solution of specific problems. MOre than half of the 
junior high schools in the United states now have core or 
jJ The Metropolitan Museum of Art, Gallery Guidance, leaflet, 
The Metropolitan Museum of Art, New York, no date •. 
19 _,._ 
·o 1~ 
similar programs which cut across subject-matter lines.- Core 
programs have developed more rapidly in the jUnior high school 
- ~-
than in the senior high school. Tihere are two reaso·ns for 
.v 
this. Ohe is that the junior high school is not as concerned 
with the college-entrance problem as is the senior high school. 
The other is that the junior high school, being a relatively 
new institution, is not bound to tradition and has had the 
freedom to experiment with new practices. 
The Oak Ridge, Tennessee, public school system introduced 
4/ 
the core program in Grade 9 in re45;- during the school year 
1946-47 it was extended to grades ten through twelve. The core 
merged English and social studies, which previously had been 
O taught as separate subjects. The ninth-grade core classes now 
include broad units on personality development, vocations, 
literature, and English skills. The tenth-grade core'curricu-
0 
lum is based on units stated in the form of problems such as: 
. 
How has man through the ages met his basic needs for survival, 
.!il 11Facts.in 1956, 11 School Executive (January, 1957) Volume 76, 
p. 59. (As. cited in Bertis E. Capebar~, "Illustrative C:ourses 
and Programs in Selected Secon~ry School"s," Chapter X in The 
Integration of Educational Experience~., PaUl L. Dressel, . 
Chairman, Fifty-seventh Yearbook of the National Society for 
the Study of Education, part II!, The University of Chicago 
Press, Chicago, Illinois, 1i958, p. 209.) 
2/ Qll. cit., P• 209• 
31 1J2ig.' p. 209. 
~I Ibid., pp. 209-212. 
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for spiritual expression, and the like.- The learning experi-
ence of.the other grade levels ·are based on similar broad 
problems which empley the disciplines of ·~ fields in thei~ 
solution, although English and social studies are emphasized. 
The core classes are closely related to guidance; the 
c0re teacher in particular is responsible for guiding the 
2/' 
individual student.-
Many educators feel that t.he core programs are mere 
effective than the traditional programs in motivating many 
students, encouraging them to ~b independent work, and 
acquainting them with sources or information. Oh the other 
hand, this method of teaching presents problems of teacher~ 
training and selection of appropriate curriculum experien~es. 
Furthermore, there is the danger that the problem-solving 
.approach will omit important aspects of knowledge and encour-
4/ 
age superficial solutions.-
31 
~ Staff of the Oak Ridge (Tennessee) Publi~ Schools, 
'-CurricUlum Improvement Report," March 1, 195'2, p. 256. 
Mimeographed. (As cited in Bertis E. Capehart,. Ibid., p. 210.) 
2/ Bertis E. ca.pehart, Ibid., p. 213. 
31 !P.!g.' p. 214. 
!±I Ibid., p. 215'. 
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4. FUsion of groups of subjects 
1i[ 
F.renz and Weisstein- ·describe a course entitled "Modern -
Literature and the A'rtsn·r first presented at Indiana University 
in 1-&54. Tbe course fused the study of literature, painting, 
music, and $culpture in an endeavor to familiarize.the student 
4 with some of the basic approac'hes to the study of art and to 
: 
develop his awareness of the interrelation between literature 
21/ . . 
and art.- The course-content concentrated on critical analysis 
of art and literature of the post-Romantic era; literature was 
em·:Phasized as the point of departure. The literature professor 
was in charge of the course _ana specialists in each of the 
various arts· cooperated. 
The first part of the course emphasized the interpenetra~ 
tion of form and content in the various arts. For instance, 
in considering common properties of music and painting, atten-
tion was paid to Debussy-'s impressionistic manner of composi-
tion and to the similarities between lyric poetry and music. 
The survey of struet~al interrelationships of the arts 
was followed by a chronological surve.y of nineteenth- and 
twentieth-century movements. Discussion of naturalism and 
realism centered on literature. Impressionism and surrealism 
were explained from the point of view of the painter • 
.II Horst Frenz and Ulrich Weisstein, "T:eacb.ing the Comparative 
.Az.ots: a challenge, 11 College English (Nov.ember 195'6), Volume 1.8, 
Number 2:67-71. 
0 ~/ .Qn. .s!].. ' p • 67. 
Frenz~and Weisstein state that the mo$t serious problem 
was the selection of textbooks for the course. Unable to 
locate a suitable textbook they suggested the students~purchase 
a number of paperbacks. They defend the course·against th~ 
charg93 of superficialJ. ty by declaring "Modern Literature and 
the Arts"' is a 11 clearinghouse of ideas rather than a highly 
1/ 
specialized means to a narrowly defined educational end. u- The 
course .. increa.sed in popularity so that at the end of two years 
it was necessary to schedule two sections each semester. 
5. A\ curricUlum ba$ed on the integration 
of'all educational subjects. 
~he Co!lege of General Education at Boston University 
presents a two-year program of interacting courses. ~he cur-
2/ 
r.iculum comprises five main areas of interest:. human relation 
(psychology, sociology and anthropolo~y)~ political economy 
(history, government, and economics)), English and humanities 
Ccomposition, literature, music, and artY, science (biology, 
geology, physics, chemistry:,, and astronomy)), and guidance 
(personal and occupational psychology). 
Although the courses are taught by different departments,· 
each department emphasizes the relations'hip of its course to 
others in the college and as far as possible tries to insure 
1/ Ibid., p. 7·1i. 
~ Boston University, College of General Education, Bulletin, 
April, 1;9.59, Bosto'n University Press, Boston, Massachusetts, 
p. 117. 
23 
that the men and ideas studied' in one course also are dis-
1/ 
cussed in other courses. · For instance, in a unit on the 
2/' 
.... 
Renaissance- ·students read Cellini's Autobiogra:ph:v.; and ' 
Shakespeare r: s Othell"O and King Lear while they ··study 
.Rena:assance history, .. philosophy, goyernment, painting, archi-
tecture and sculpture •. 
3./ 
In a unit on the seventeenth and eighte~nth centuries 
students read works by MOliere, Swi~t, Voltaire, and Sheridan 
while they study Georgian-architecture and musical selection$ 
by Bach and Mozart. 
Joint departmental meetings pla'n the course'S3 so 'that they 
reinforce each other and examinations in each course aTe 
4/ 
planned to utilize the material of other courses'~- Frequently 
. 
~vo instructors from different fields meet with groups of stu-
dents simultaneously to discuss aspects of both courses. The 
discussion method of teaching is employed to help stude~ts 
perceive the interrelationships between area.s of knowledge. 
Many graduates of the General College are recognized in 
advanced programs of Boston University as students who read 
iZ'L.eWis B. Mayhew, "Illustrative Courses and Programs in 
Colleges and Universities, 11 Chapter XI. in T.he Inte~ation o£ 
Educational Experiences, PaulL. Dress~! (chairma~~ the Fifty-
seventh -Yearbook of.the National Society for the study of 
Education, Part III, Tne University of Chicago Press, Chicago, 
Illinois, 11958, p. 219. 
g{ Boston University, College of General Education, QQ. cit., 
p. 30. 
3.1 Ibid., p. 31;. 
~L Lewis B. Mayhew, ££• cit., p. 219. 
2-4 
"Widely and who fully explore ideas, including those contrary 
1VI 
to the theories advanced by particular instructors. Mayhew 
states that professors in the advanced schools. report ·n •••• 
sometimes with evident irritatian, that student's in the 
sciences, for example, insisted on seeing relationships with 
2/t 
the humanities."· 
~yhew notes that a completely integrated curri¢ulum risks 
distorting some aspects of' knowledge in that some topics are· 
Unique and unrelatable at tne level studied in the first two· 
years of college. Other topics can be related only by over-
simplification of' the subject matter. The writer believes that 
there·would be an even greater likelihood of' superficial treat-
1 ment of' subject matter if' an attempt were made to relate ·all · 
areas of study on the high~school .level. 
6. A curriculum, transcending 
subject-matter discussions. 
Ste~he~s College in Columbi~, Missouri, requires its 
first-~ear students.to take one course which attempts to pre-
, . y . 
sent ideas basic to all areas of knowledge. This course 
illustrate's how an entire ~urri·culum might be ordered around 
central principles or ·:t.'deas; For instanc·e, the course seekss 
17 ~.' p. 220.' 
~I~., pp. 223-2~4. 
3/ Ibid., p. 240. 
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0 to show how an idea like "erder 11 applies to the organization { 1V 
of a painting or a~society. It attempts to help the student 
realize the implication of tha:t principle for her personal and 
social behavior. 
The course consists of weekly lectures presented over a 
closed circuit television system by guest speakers. Immedi-
ately after the lecture, students meet in small discussion 
groups with faculty members from all departments. 
Students and faculty members of Stephens College believe 
that these lectures, which transcend subject-matter divisions, 
present fundamental concepts which are useful in the analysis 
211" 
of all problems.-:· However, Mayhew notes that the value of such 
0 a course depends largely upon t.he adequacy of the students' 
backgrounds and the relation of the course to their back-
.3,/1 
0 
grounds. He believes that such a course is best suited to 
intellectually superior students. 
T~ese examples illustrate varying methods of correlation, 
ranging from incidental references to fusion of all subjects 
around a central principle. T.he 't'lriter has employed the second 
method of correlation in constructing a resource unit which 
emphasizes the interrelation of literature and the visual arts 
without modifying the sub~ect matter of either field. 
]Z.~., p. 2li'0. 
?/ ~;, p. 241. 
' 
. 
.3./1 Ibid., 
.P· 243 • 
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Preface 
"P.icture or Man" is planned as a resource 
. ' 
unit tor a twelfth-grade English class or college-
preparatory students of above-average intelligence 
and ability. The activities are planned to consti-
tute one semester 1's work. 
c 
P.ICTURE OF NAN 
I. Intr.o.duc.tion 
~hrougho11t the ages thinking men have asked the 
questions, "What is man?Ur; "What is the pUrpose of life?" 
uis there a plan or reason tor human ~xi~t~ce or are we 
the victims of chance?" Thinking men, writers and artists 
among them, have offered their answers to these and other 
questions concerning the meaning of human existence. 
Through the ages these concerns a~~ i9eas have been 
reflected in many different media. 
"Picture of Man" is a resource unit which explores 
answers to these questions in literature and in the visual 
arts (painting, sculpture, and architecture). Erimarily a 
thematic unit, it consists of four partially developed 
teaching units which correlate four pictures, or concepts 
of man and the human situation in literature with similar 
concepts expressed in the visual arts. 
1. The ~n of Fate (Sub-unft One) 
_Man as a dignified, noble being at the 
mercy of an unkind or indifferent rate 
2. The Spiritual Emphasis (SUb-unit Two) 
Man as a being whose spiritual potential 
should be developed but whose physical 
capacities should be minimized 
c 3. The Man of P.ower (SUb-unit Tbree) 
Man as a being of tremendous physical, 
mental, and spiritual resources, largely 
responsible for his own fate 
4. Contemporary Man (Sub-unit Four) 
Man as an insignificant victim of tech-
nological, social, and economic forces. 
A complete outline of the resource unit appears in the 
preceding table of contents. 
II. RUpi~ GOals or ObjectiVe§ (Based on all sub-units) 
A• Understandings 
11. Art is the skillful, purposeful, objective 
expression of a feeling, mood or idea; this 
expression must be skillful enough to recreate 
that feeling or idea in the perceptive observer. 
. . ' 
For ~nstance, if two men argue, their words and 
gestures inform us that they are angry but do 
not make us share their feelings; their emotional 
. 111'/ 
expression is not art.- However, a skillful 
actor•s portrayal of anger makes us experience 
that enoti9n; his expression is art. 
2. Fine art is cona2rned.with the creation of objects 
of imagination without regard for the utility of 
l'J Curt J. Ducasse, Ibid., p. 58. . 
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the objects produced. The fine arts generally 
are cQnsidered to be: 
painting 
sculpture 
architecture 
dance 
music 
literature 
The first three are known as the visual arts. In 
this unit the term 11fine arts" will be reserved 
for the visual arts in order to distinguish them 
£rom literature. 
3. There are many interrelations between literature 
and the other fine arts, particularly in the 
visual arts. They have some common elements, 
' they result from creative activity, and they pre-
sent many of the same concepts. These interrela-
tions between literature and the visual arts will 
be studied in this unit. 
4. The essential elements of the visual arts include: 
color 
texture 
line 
shape 
shading 
lh addition, sculpture and architecture are 
directly concerned with space and spatial rela-
tions, since they are concerned with placing 
buildings, or mass and volume, in relation to 
each other. P.ainters· are conc·erned with persqec-
tive, with representing on a two-dimensional 
sc~le objects in space. 
5. Some artists are particularly noted f"or their 
skill in handling one or more o£ the elements. 
For instance, Sandro Ebtticelli, a painter of"·the 
Italian Renaissance, showed the intrinsic beauty 
o;r lines. In one of his most f"amous paintings he 
created a pattern o£ f"lowing, gracefUl linesstoJ 
portrary the birth of" Venus (Dr, the birth of . 
Love and. Beauty) • 
6. Literature uses some elements of" the visual arts 
in creating imagery, the mental duplication of" 
sense impressions. Fbr instance: 
a. Iiiterature emplbys both color and texture in 
creating ~magery. 
b. Literature employs the connotations o£ dif"f"er-
ent types of" lines in creating imagery. For 
instance, the prissy old maid carries herself" 
stif"f"ly. Moral uprightness f"requently is cor-
related with physical uprightness, and beauty 
moves in gracef"ul curves. 
c. Ifiterature employs "literary perspective" in 
that writing presents its subject f"rom the 
author's point of view. Emotive language, 
emph~~is of" some £actors and omission o£ 
others are some of" the devices used by writers 
to inf"luence one 1s point of view, or the way 
in which one 11 sees11 a situation. 
d. Literature cannot employ visual shading but it 
does employ nshades of" meaning" in speech and 
writing. 
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7. Works of art ga:t:n unity- through the repetition o.tr 
some elements. For instance: 
a. Repetition is ~st apparent. in the decorative 
arts. Wallpaper and fabrics frequently repeat 
the same pattern over and over. 
b. Repetition is quite obvious in much architec-
ture. For example, the vault of a Gothic 
cathedral repeats the same pqinted, ~i~bed 
patte~n which creates a feeling of awe. 
c. Repetition of line, shape, and color is used 
in painting. For example, in Fra Ab.gelico' s 
painting, "The Annunciation, 11 the curve of the 
angel's wing is repeated in the curved arches 
and in the halos of. the angel and the Madonna. 
d. Repetition of sound, accent, phrase, image, 
and ideas is used in literature. 
8. ~he artist strives to organize ~11 the elements of 
his work into a harmonious pattern which will con-
tribute to his central purpose. He endeavors to 
direct the observer's attention by arrangement of 
light and shadow, color and volume, and b.1 the 
.grouping of· objects. 
a. Lh painting the effect of organization is seen 
in "The Last Supper11 by Leonardo da Vinci. The 
apostles are arranged in four groups of three; 
their gestures·and their gaze direct one's 
attention to the figure of Christ. The par-
allel lines of the ceiling, walls, and the top· 
of the wall panels direct·one's attention to a 
point on the horizon approximately level with 
the e.yes of Christ, the central figure. The 
facial expressions of the apostles reflect 
their amazement at Christ's statement that one 
of them will betray Him. 
' b. rn architecture the effect ofrorganization is 
clearly felt ina Gothic cathedral. The ribs 
and arches point upward into a. dim infinity; 
the elongated sculpttlred figures repeat the 
upv~rd movement. The arcading leads one's 
eye down the nave to the altar, the only 
brightly illUminated part of the edifice •. 
The rest of the structure is· illuminated by 
a sort, diffused light admitted from the 
richly colored windows. All or the elements 
contribute to the total effect of awe and 
wonder. 
9. In literature organization is based primarily 
on the succession of ideas. Rhythm, imagery, 
tone color, and descriptive narrative nay be 
important elements of a lit~rary work but the 
basic erganization ·is that of theught. 
10. creativity is the ability to ebjectively express 
one•rs feelings a:nd ideas so that the~ are repro-
duced in the observer. In the creative activity 
the.artist experiences an emotion or idea and 
tries to crea.te an object, perhaps a painting, 
that expresses it. ]f the work is successfUl, 
the observer experiences the same emotion or 
idea when he contemplates the object. He 
"reads" the feeling the artist.· put .into it. 
11 • Reeling includes more than the commonly exper-
ienced emotions to which language has given 
., 1 t' 
names, such as love, fear, anger, jealousy.-
Nearly every situation produces some degree of 
~eeling, although it may be too subtle to be 
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defined. For instance, the color blue produces 
a different feeling from the color red, and a 
light blue evokes a different feeling from a 
dark blue. These mances of .feeling are 
expressed by the artist and experienced by th~: 
perceptive observer. 
12. The way in which we know the arts differs f'rom 
the way in which~ we know the truths of science. 
We know and enjoy a work of art by experiencing 
a feeling produced in us by that work, the feel-
ing that was put into it by the artist. This 
experience is called an aesthetic experience, or. 
aesthetic appreciation. ~e aesthetic attitude 
consists in "throWing ourselves opentt: to what-
ever .feelings, sens~tions, or ideas an object can 
cause in us. This differs froJUl knowing facts 
about a work of art, such as the lif'e of the 
artist, or characteristics of his work. 
13. Taste is the power to discern degree of excel-
lence. Aesthetic taste is developed by becoming 
aware of the ideas and mances of feeling o.f ~ 
works of art and of' the skill with which they are 
expressed. 
1~. Artistic activity is natural. It is not an 
esoteric activity reserved for the gifted few 
and occurring only in studios. To some extent 
every person is an artist. We all engage in the 
art activity every time we arrange a bulletin 
board, plan a garden, choose our ties, shirts 
and other clothes. In these activities we cre-
ate an "imagen in accordance with our own per-
sonal taste. Although .such activities are partly 
determined by current fashions, we .still exe~cise 
considerable individual choice. 
1,. Man appears to have a natural desire for and 
delight in the beautiful. Seldom is he content 
to have his clothing, automobiles, furnitur.e, 
dishes, office, school, and sports equipment 
satisfy only the functional needs for which they 
were made. He chooses them for their appearance 
-- their aesthetic qualit~es -- as well. 
16. Artistic activity is universal. ~en the most 
primitive peoples exhibit an artistic impulse. 
Many primitive ritual masks, war clubs, totem 
poles, ane ceramics have extremely intricate and 
aesthetically pleasing geometric designs. For 
e~mple, the ritual mask from the Elema.district 
of New Guinea~ is grotesque, even frightening, but 
there is something satisfying in the way the 
artist constructed a face from geometrical shapes 
17. Artistic activity is very ancient. The earliest 
kmwn works of art are paintings on the walls and 
ceilings of caves in Spain and Southern ~ance. 
They date from the Ice Age -- approximately 
20,000 years ago -- when man lived in caves and 
knew only the rudest stone implements. These 
paintings of animals, chiefly deer, bison, and 
other objects of the ~t, are startlingly real-
istic. Ancient hunters may have drawn pictures 
of their prey in the belief that the real animals 
would then succumb to their power. 
18. 
19. 
Art and literature do more than merely present 
experience. They interpret it. ~hey select or 
arrange exp'eriences, enabling, us to see ourselves 
and our own experiences from a points of view that 
would rot have occurred to us otherwise. 
Art does not imitate life. It is therefore not 
- -
true that the nore lifelike a work of art is, the 
better it is. The artist and the writer crea-
tively arrange their ideas or subjects in the way 
that will best convey their own feelings. They 
stress some details, omit and change others, so 
that the finished work shows the subject not as 
it looks in real life but as it has been inter-
preted by the artist or writer. 
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20. kwork of art is not necessarily beautiful. 
Beauty is relative; what one considers beautiful 
depends on one•s_individual taste. A person may 
consider a work of art beautiful at one time but 
not at amther. Thus, if a work mus~ be n:beauti.:.. 
ful 11 in order to qualify .as a wmrk... of' art we 
would have to say that it both... is and is not a 
work of art. This is both complicated and 
I 
absurd. A:work is artistic if it .effectively 
conveys the artist's feeling. Creating beauty 
may not have been. his objective. 
21·~ Kt work of art need not .be concerned with a beau-
tiful su Qjeet. Artists often depict the sordid 
and unpleasant if it will convey·their intended 
feeling or attitude to the observer. For 
instance, Arthur Miller's play, Death of a 
Salesman, deals with a man tts mental, moral, and 
physical disintegration at-the end o'f a ~ife 
· devoted to very shallow values. ~ouJ.ouse­
Lautrec painted the coarse, vulgar patrons of 
cheap, sordid nightclubs in Paris; In each case 
the~artist•s treatment of his subject co~eys the 
feeling o~ unpleasantness, or even disgust, to 
the spectator. He·may then more sharply examine 
his own values. 
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22. Some of the ideas presented in both literature 
and the visual arts are concerned with the age-
old questions, "What is man?ttt "Can he control 
his life gr is he the victim of chance?" · "Is 
there a purpose to human life?n-· In offering 
their answers to these· questions writers and 
artists have presented various pictures, or 
concepts of·man. 
23. One picture of man presents him as a noble 
creature capable of reason but also as the vic-
tim of an indifferent and unjust rate. lrnable 
to change this. 11systemn··man can only assert him-
self and his dignity despite rate. This idea is 
represented in Oedipus the King, written by 
Sophocles around 455 B.c. Greek fine art gf the 
fifth century B.C. also presents man as a noble 
ere~ture and reflects high respect for human 
reason. For example, the bronze statue of a 
charioteer or Delphi has the same calm dignity 
and strength of the Olympian statue 'of Apollo, 
the god or manly youth. Man and the gods are 
show.n as equals. 
Tne same ide~ of man against an unkind rate 
is represented in some contemporary literature. 
For ins·tance, Ernest Hemingway's novel 
0 
0 
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The Old Nan and the Sea shows the dignity of an 
elderly man struggling against great odds. Eany 
twentieth-century Eiistentialists hold an extreme 
view of man alone in an untrienCQ.y universe. For 
example, The. Stranger, by Alber.t camus·, presents 
a hero who feels alien to an indifferent universe 
24. Another concept, or picture o£ man, is that he is 
a base,. sinfUl be~g whose aim should be to deny 
earthly temptations and attain spiritual geod-
ness which will insure him happiness in the next 
world. This view usually asserts that the work-
ings of fate are always good even though man can-
not comprehend their goodness. · Essentially a 
medieval view, this concept is reflected in 
Christian theological writings·and also in the 
morality plays. It is a concept which for cen-
turies has influenced writers and thinkers, 
including T.S. Eliot and Graham Greene of our 
own time. 
This religious view. shows in art of the 
Gothic period. The scUlptures of Gothic cath-
edrals distort and elongate the human form; they 
~ei'lect the soaring aspect of the architecmure, 
the total effect of which is to lift one '·s gaze 
and one's thoughts above and beyond earthly 
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considerations. Medieval paintirrgs, too, deny 
the ea~thly. They generally portray Biblical 
characters; the human body is distorted, and 
. 
instead of portraying man against a natural back-
ground, medieval artists substituted an 
0 • 
11u:nearthly 11 gold background, suggesting that man 
must aspire to a kingdom beyond earth. 
25'. A.different concept of man conceives oi' him as 
responsible i'or his ow.n fate. In this view many, 
if not all, of his difficulties are considered 
' 
to be caused by ~laws within his own character. 
Many writers of the Renaissance held this view. 
For instance, Shakespeare's MacBeth shows a man's 
distorted idea of ambition which leCLhim to 
' inhuman deeds. Joseph Conrad and ~omerset 
Maugham are mre recent 't'Triters who affirm man''s 
ability to choose his own pattern oi' life,·even 
though life may have no meaning other than what 
man makes of i.t. According to this view· man has 
tremendous potential for both good and evil. 
Michelangelo's figures on the Sistine Chapel 
ceiling show man as a being of tremendous power. 
26. Some thinkers see man as the victim of his 
social, technological, and economic environment. 
Since the growth of industry this idea has been 
0 
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held by increasing numbers of writers and artists. 
T:he writings of'' William H. Whyte, Vance Packard, 
David Riessman, and Elmer Rice deplore man ''s loss 
of individuality. CUrrent abstract painting and 
sculpture f'rom which the human figure has disap-
peared seems to reflect man's loss of his personal 
identity. 
B. Attitudes and Appreciations 
Increased appreciation of the fact that: 
1 • Good art and literature recreate in the observer 
the artist's feeling about the subject. Answer-
ing the following questions may help the observer · 
evaluate a work of art or literature: 
a. What did the artist intend to do? 
b. HOw did he do it? 
c. HOw well did he do it? 
d. ~s it worth doing? 
2. A. work of art or literature sh:O.ulld express the 
artist's true feeling. If the artist does not 
genuinely feel the sentiment or emotion expressed 
the work is insincere. 
3. Good art and literature help the observer enlarge 
his insights and educate his feelings. ~hey help 
him develop the capacity to distinguish subtle 
nuances of feeling which enable him to apprehend 
axcther 1 s feelings and values. 
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4. When a work of art conveys to a large number of 
people an irisight or feeling of considerable cos-
mic, philosophical, ethical, or noral signifi-
cance, that work of art is great. 
5. ~n a work of art ·all of the elements are arranged 
to contribute to the artist's central purpose. 
6. ~n good literature ali the elements are arranged 
to contribute to the writer's. main purpose. 
?. Art enhances life; it is a source of great pleas-
ure. Even works of art which present ugly or 
unpleasant subjects enhance life when they induce 
a worthwhile insight or attitude. 
8. Works of art which one considers beautiful give 
pleasure not only when o~e•s entire attention is 
devoted. to them, as in an art gallery, but also 
when.they gain only the margin of attention. 
Thus, works of decorative art can give great 
pleasure even when one's main concern is with 
their function • 
. c. Skills and Abilities 
The following listing is a suggested, partial list pf 
skills and abilities which could be developed in each 
sub-unit. 
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Reading 
1. Improved skill in using reference material 
(Sub-unit One: Opt. 1~2-5-6-7; Sub-unit Two: 
Core 3 Opt. 1 through 9; Sub-unit 'l.lliree: 
. Core 13-14 Opt. all; Sub-unit Four: Core 6-7 
Opt. 2 through 5-7) 
2. Improved ability to use several sources to solve 
a problem 
(SUb-unit One: Core 1'1-12 Opt. 1i,..2-5-6-7; SUb-
unit Two: Core 3 Opt. 1 through 8; Sub-unit 
T.hree: Core 13~14 O.pt. all; SUb-unit Four: 
Cpne 6-7-8 Opt. all) , 
3. Ability to recognize the main idea 
(SUb-unit One: Core 5-7-9-10 Opt. 1~5-6-7; Sub-
unit Two: Core 1-'-6-7-10-11 Opt. 1· through 8; 
Sub-unit T.hree: Core 11-12-15 Opt. 2-3-4; Sub-
unit Four: Core ·1~2-3 Opt. 1-2-3) 
4. Ability to recognize details supporting the 
main idea 
(SUb-unit One: Core 1~3-10 Opt. 6-7; Sub-unit 
Two: Core 5-6-?-10-11 Opt. 7-8; Sub-unit 
T:hree: Core 2 through 10-15 Opt. 3-4; Sub-
unit Four: Core all Opt. 1-2-3-4-7) 
5'. Ability to recognize point of view 
(Sub-unit One: Core 5-6-8-11.0pt. 5-6-7; Sub-
unit Two: Core 1-5-6-7-10-11! Opt. 5-6-7; 
Sub-unit Three: Core 3 through 6-14-15 Opt. 
1 through 4; Sub-unit Four: Core 4 Opt. 1 
through 4) 
6. Ability to recognize mood 
(Sub-unit One: Core 10 ()j>t. 5-6; Sub-unit Two: 
Core 9-10-11i0pt. 2-4-5 through 7; Sub-unit 
Three.: Core 1-2 Oi>t. 4-1;2-1'8'; Sub-unit Four: 
Core 5 through 8 Opt. 1-2-3) 
7. Ability to enjoy and interpret figurative language 
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(Sub-unit Two: Core 5-6-7-9-10:·0pt. 8-9; Sub-
unit Three: Core 1i through 1i2 Opt. 2; Sub-unit 
Four: Opt. 4) 
8. Ability to detect.clues to character 
(Sub-unit One: Core 1i-3-4-6-8; Sub-unit TWo: 
Core 10-11; Sub-unit Three: Core 1:through 
11-15 Opt. 2-7; ,Suo-unit Four: Core h·2-3 
Opt. 1! through 4.) 0 • 
Improved ability to draw conclusions and make 
inferences 
{Sub-unit One: Core 3-5-7-9 Opt. 1-2; SUb-unit 
Two: Core 2-5 through 11: Opt. 4 through 8; 0 
Sub-unit Three: Core 3-7-8-15 Oopt. 2 through 8; 
Sub-unit Four: Core 1 through 6 Opt. 11 through 4) 
10. Ability to transfer ideas to a new situation 
(Sub-unit One: Core 1!2; SUb-unit Two: ·Core 2;;..4-8 
Opt. 2 through 8; Sub-unit T.hree: Core 12-13-14 
Opt. 22 through 8; Sub-unit Four: Core 8 Opt. 1~ 
through 6) 
Writing 
1. To improve skill in using -correct punctuation 
(SUb-unit One: Core 1, through HX Opt. 6; SUb-
unit Two:; Core 2-3-5 through 9 Opt. 8-9; Sub-
unit Three; Core 1" through 11+; SUb-unit Four: 
Core all Opt •. 6-7) 
2. T.o improve ability to write an analysis 
(Sub-unit One: Core 1'1 through 10 Opt. 6; SUb-
unit Two: Core 2~5 through 8) 
3. To improve skill in relating details to the main 
idea 
(Sub-unit One: Core 1i through 10 O.pt. 6; Sub-
unit Two; Core 2-3-5 through 9 Opt. 8-9; 
SUb-unit Tbree: Core 1 through 1'4; Sub-unit 
Four: Core all Opt. 6-7 
I 4.8 
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4.· To improve ability to achieve unity 6~ effect 
(SUb-unit One: Core 1:' through 10 Opt. 6; SUb-
unit Two: Core 3-5' through 9 O:.pt. 8-9; Sub-
unit Three: Core 1. tbrough 1~; SUb-unit Four: 
Core all Opt. 6-7) 
Speaking 
1. To improve ability .to present ideas orally in a 
clear, organized manner 
2. 
(SUb-unit One: Core all Opt. all; SUb-unit ~wo: 
Core t-5'-6-7-9-10-11i0pt. 1i through 8;·8ub-unit 
Three: Core all Opt. all; Sub-unit Four: Core 
all Opt. ·1: through 5'-7) 
To develop self-confidence in speaking before 
the class 
(Sub-unit One: Core all Opt .. all? Sub-unit Two: 
Cbre 1~3-5'-6-7-9-10-11: Opt. 1 tnrough 8; Sub~ 
unit Three: Core all Opt. all; Sub-unit Four: 
Core all O~t. 11 through 5-7) 
To improve ability to interpret orally ideas in 
literature 
(SUb-unit One: Core 11 through 10 Opt. 1! (c,d,e,f) 
-5'-6-7; Sub-unit Two: Core 1-5'-6-7-9-10-111 Opt. 1 
through 8; SUb-unit Three: Core 1 tb.rough 1'2-1 5' 
Opt. 1l-2f SUb-unit .Four: .Care 1 through 5' 
Opt. 1i-4J 
Listening 
1:. For the main idea 
Opt. 
(SUb-unit One:/1-2-4 through 7; Sub-unit Two:.· 
Core 3-11 Opt. 1' tbro·ugh 8; Sub-unit Three: 
Core 1i2 through 15 Opt. all; Sub-unit Four: 
Core 6-7-8 Opt. 1;tbrough 5~7) 
2. For details supporting the main idea 
(Sub-unit- One: Opt. 1'!-~2-4 through 7; Sub-unit 
Two: Core 3-11.0pt. 1. through 8; Sub-unit Three: 
Core S through 15 Opt. all; Sub-unit Four: Core 
6•7-8 Opt. 1 through 5'-7) 
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3. T6 distinguish fact from opinion 
(Sub-unit One: Opt. h·5-6-7; Sub-unit Two: 
Core 3-11 Opt. 1'i through 8; SUb-unit Three: 
Core 13-14-15 Opt. all; SUb-unit Ebur:·core 6-7 
Opt. 1~ through 5'-?) ·· 
III:. Activities 
A. Introductory Activities 
1'~ Reading of The Bridge of' San Luis Rey, .bY 
Thornton Wilder. Many editions. . 
2. Class discussion, as illustrated below. 
The Bridge oi' San Luis Rey, by Thornton Wilder, raises 
the questions, tJis there1 a pattern to human life?" "Is 
there a reason or purpose behind the things that, happen 
to people?"' 110r are people the victims o:t: chance?" We 
all ask ~ch questions at times. We try to make plans 
that will help us achieve our purposes but sometimes those 
plans~are frustrated. You have planned your high-school 
program so that you can enter the occupation or the 
college of your choice. But suppose that a year or so 
.... 
from now all your plans are shattered -- that you are 
unable to carry them out because of a war, your draft 
board, or sudden financial loss. · You might then ask, 
11What is the reason for this?ttr 11Why has this happened to 
me?Uo You might conclude that it is senseless to make 
plans because you have no eontrol over your own life. 
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Fbr ages thinking men have qu~stioned the nature and 
purpose of life and have suggested various answers. Some 
people believe that "there is no justice" and that man, 
... 
in fact, cannot control his rate. Others believe tb.a.t 
man is tully responsible for wq.at happens to him -- that 
"you reap what you sow" in life. Tlhe traditional reli-
gions view is that there is a just, divine purpose con-
trolling all creation but that man•·s limited intelligence 
I ' 
cannot understand this purpose. Many contemporary think-
ers see man as the helpless victim of our complex society. 
This semester we shall explore these ideas about the 
nature of life and the nature of man. We shall try to 
form a "picture of man11 which will help us 11plan11 and 
live our own lives. 
Of course, these questions and ideas have been con-
sidered by painters, sculptors, architects, and writers, 
as well as by other people,. and their concern is reflected 
in their work. We often think that art is quite foreign 
to rreverydaytt activities and that artists are comerned 
with things quite mysterious to t~e rest of us. But what 
is art? What is its purpose?. How long have men been 
engaged in the art activity? The film we are about to 
' .11 
see, Lascaux: Cradle o£ Man 1 s Art , will .help us under-
stand the art activity. 
~/ See Section IY-2 of resource unit, page 108. 
Boston Universitl 
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lin our study of man •·s values and goals we shall con-
sider the contributions of those who express their· ideas 
visually and in writing. We shall examine ideas in lit-
erature and in art which may enable us to formUlate a 
picture of man. 
B. Core Activities ) ) Consist of Activities ) of four sub-units 
~ Optional A~tivities) 
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SUB-UNIT ONE 
' THE MAN OF FATE 
I. lhtroduction 
This is the first. teaching ~tin the resource 
uni ~, 11~icture of Man, n designed to introduce students 
to different concepts of man presented in literature 
and in the visual arts. Here man is presented as a 
noble, dignified being who must struggle against an 
unkind or indifferent fate. T:his concept was supremely 
' . 
stated in Greek art and literature of the fift~ c~ntury 
B.C. ~e unit relates some of these works to present-
day thinking. 
II. RuRil Objectives 
A. Under.standings 
1. Some thinkers see man as the victim of 
unfriendly or indifferent cosmic forces~ 
According to this concept, man is a dignified, 
noble beipg who can learn and accomplish much 
with his reason but he cannot control his own 
rate. 
. \ 
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2. This view is expressed in the play, Oedipus 
the King, written by the Greek playwright, 
Sophocles, around 455 B.c. 
a. 
b. 
Oedipus is dignified and noble despite his 
error in thinking that he could outw1 t 
divine·prophecy. Because he insists upon 
seeking the truth regardless of the conse-
quences, because he insists upon being 
punished for his wrongdoing even though it 
was committed unintentionally because at 
the very moment when his anguish is most 
intense he still is able to assert himself 
to consider the fate of his daughters and 
to insist upon his own banishment and, 
principally, because Oedipus, a human 
being, is able to know his relationship 
with the gods, Oedipus is a noble and a 
1
. 
tragic figure. 
Although Sophocles asserts the supremacy of I 
the gods, or fate, over man, he seems to I 
imply that fate is very unfair to man in 
placing him in a position in which it is 
almost impossible for him not to make a 
mistake and then insisting that he assume 
responsibility for his mistake. However, 
man can at least learn this truth? bitter 
as it is, and knowing it, accept ~t with 
grace since he cannot change it. 
3. The belief in the nobility of man and the power 
of reason was evident in all phases of Greek 
intellectual life for ancient Greece had a long 
tradition of intellectual inquiry. 
a. A country with many gulfs and waterways, 
Greece had been actively engaged in foreign 
trade for many centuries. Hence, she had 
long been subjected to the stimulus of for-
eign ideas, particularly those of Egypt and 
Babylon. 
-·-'=--=*==============~===='t=== 
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b. As early a_s 800 B. c. Greek philosophers 
were speculating on the origin of the 
un:i;:v ~r se. 
c. By the sixth century B.C .. T_hales had laid 
the groundwork for geometry, l~ter more 
fully developed by Euclid. 
d. ~ound 500 B.C .. Alcmaeon made advances in 
medicine; he located the optic nerve and 
Eusta.chian tubes and discussed sleep•. 
e. In the beginning of the ~ifth centu~ 
Pythagoras declared that the essence o~ all 
things was in mathematic.s; ,presumably he 
believed the world to be atomic and bodies 
to be constructed of molecule$ composed of 
atoms. 
f. The defeat of the strong Persian forces in 
4791 B.C. and the subsequent establishment 
o~ a democratic government under Pericles 
further encouraged independent thought. 
Truth was sought. for its own sake, and~ 
rational, objective approach was adopted 
in the examination and explanation of facts 
of nature. 
g. Sbme philosophers proposed the doctrine o~ 
the evolution of man from lower forms of 
life. 
h. P.rotagoras declared that 111Y.tan is the 
measure of all things," by which he appar-
ently meant that each man is the measure of 
all things and that when men differ there 
is no objective truth to determine who is 
right and who is wrong. 
4. In questioning the nature of the gods and in 
emphasizing the importance- of man ana. his rea-:' 
son, some of these investigations conflicted 
with the accepted religions. Traditionally, 
the Greeks believed in many deities who were 
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responsible for natural phenomena. The gods 
were human in shape and displayed in excess all 
the human passions and vices. ~ey took an 
active interest in and often interfered with 
the affairs or man. Their will was consulted 
through the oracles, especially that or Apollo 
at Delphi. 
5. Around the gods were built the many myths that 
have inspired artists and writers from antiq-
uity to the present day. 
6. Since the gods were beings who could not inspire 
spirituality, the genuine religious reeling 
expressed by such poets as HOmer, and perhaps 
Sophocles, is concerned less ~th the gods than 
with the concept or rate. 
7. The visual arts or fifth-century Greece also 
illustrate a belief in man1rs significance and 
nobility and the power or his reason. One nan-
ifestation or thi~ is the fact that the sculp-
ture or this period shows man and the gods as 
equals. For instance, 
a. The bronze statue of a charioteer of Delphi 
has all the dig ntty of the Olympian statue 
or Apollo, the god or manly youth and also 
or healing. Both figures are simple and 
1 
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restrained, poised and under complete con-
trol. jfue faces are calm and placid, yet 
expressing great dignity:j Although both _, 
figures are life-sized, their straight, 
direct bearing makes them appear larger 
than life. 
b. Similarly, the figures of the two young , 
women, Hegeso,and her servant, depicted in 
relief on the Hegeso funeral stele (or 
memorial):~ have the same quiet dignity as 
the figures of the hero Hercules and the 
gods Atlas and Athena portrayed on the . 
metope from the Temple of Zeus at Olympia. 
Indeed, Hegeso bears a striking resem-
blance to Athena. 
8. The theme of man•js nobility, despite the manip-
Ulations of an unkind rate, is in some contem-
porary art. For instance, Leon Golub's paint-. 
ing 110restes, u done in 1~5'6, a..ss,erts tl;le . 
. . 
magnificence of man who refuses.to yield .to 
the forc~s against him. Golub •rs paint·ing 
depicts a mutilated being who at first glance 
resembles a statue. Despite his conditian 
Orestes· stares straight ahead.defiantly, refus-
ing to be defeated b.Y an unkind rate. 
9. The Greek emphasis on the power of reason is. 
demonstrated by the structure of their art. 
For iD:st~nc.e, 
a. Greek architectural structure? is easy to 
understand. ~.he three main styl'es of 
architecture, Doric, Ionic, and Corinthian, 
are exhibited almost entirely in the 
temples dedicated to the gods. All the 
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• parts bear a r-elationship ·to. the··pu~pose of the building, which was to serve as a 
shrine for the statue of the patron go~ or 
goddess. This' i·s well illustrated by the. 
Parthenon constructed in the fifth century 
B.C. in the Doric style in hpnor of the 
goddess Athen~. .Since' fe'W people other 
than the priests entered'~he building the 
interior was r ela ti vely small and dimly 
lighted. ~e decora~ive. features are ' 
principally on the outside. Sculptured 
relief of the ~xt·erior frieze portrays the 
annual procession ~n honor o£ Athena. The 
building simply and directly reflects its 
religious function,.· 
I 
b. The structure and style of the Greek 
temples has influenced ~ne architecture of 
Western eivilizat~on to the present day. 
~he ancient Romans adapted Greek features 
in their buildings. Eany civic buildings 
constructed in nineteenth and twentieth-
century America are patterned on Gre~k 
temples. MUch domestic architecture also 
borrows heavily from the Greek styl~. 
This is particularly true of the colonial 
:and §eorgian styles. 
e. Greek sculpture also shows a clear, logi-
cal arrangement with every element con-
tributing to the total effect. For 
instance, every element of the bronze 
charioteer of Delphi contributes to the 
total effect of a str~ight, dignified 
figure in complete control and yet poised 
for action. The folds of the drapery 
emphasize the vertical aspect and almost 
suggest the flutes o~ a column. There is 
no deviation from the vertical except the 
·arms, which are outstretched. The face is 
calm and shows the same restraint. ·Simi-
larly, the bronze statue of Zeus hurling a 
thunderbolt forms a simple composition 
with the outstretched arms and legs bal-
ancing each other. The simplicity of its 
composition contributes to the total 
effect of a muscular, strong figure stand-
ing taut, about to hurl something of ter-
rific strength. These sculptures alsO) 
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10. 
illustrate the Greek practice o:f' studying . 
nature and understanding human anatomy in 
order to build a co~vincing picture o:f' 
the human body. 
The logical, direct approach is also evident 
in much Greek literature. For instance, 
Oedipus the King has no subplots and no com-
edy; everything in the pla~ relates to the 
unraveling of the clues that point to Oedipus 
as the gu~lty person who has brought disaster 
to the city of Thebes. The problem is stated 
in the opentng scene: to find the culprit and 
free the city of plague. Thereafter, each 
scene and each character contribute some clue 
to the mystery until-the full revelation o:f' 
Oedipus• situation forms the climax o:f' the 
play. His acceptance of responsibility for 
his error and his insistence on banishment 
constitute the falling action. 
111. Classicism is the manner of portraying subjects 
with calm, reasonable objectivity, eliminating· 
anything not essential t9 the accurate state-
ment of the subject. Classicism is well rep-
resented in the direc·t, clear style of ·Greek 
arttand literature. 
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12. Idealism indicates the manner of recreating 
the realities of nature to form a pattern 
which improves on nature. Classicism is one 
form of idealism. For instance, Greek sculp-
ture represents the human body not as it is but 
as the artist thought it ought to be. EW omit-
ting any traces of individuality the artist 
portrayed an ideal type, rather than an indi-
vidual. For example, the head of a woman from 
the western pediment of the Olympian Temple or 
Zeus shows no e~pression of sorrow or joy. It 
represents pure beauty devoid of ·any individ-
ualism. It is highly idealized. 
B •. Attitudes and Appreciations 
rncreased appreciation of the idea that: 
1. If using his reason and developing his human 
sympathies, man acquires dignity,and nobility 
even though he ~ay be helpless to control his 
situation. 
2. Man must usually assume responsibilaty for his 
mistakes, even though they were unintentional. 
3. Man should earnestly and honestly seek the 
truth about himself and his surroundings. He 
is then better able to cope with his situation. 
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4.. Man can learn much about himself and his sur-
roundings by using his reason and his powers 
of observation. 
/ 
5. Wnen man cannot control his situation he must 
learn to accept it graciously. By complaining 
and blaming others for his difficulties, he 
loses his dignity and does not remedy his 
situation. 
6. Good writing has unity; everything contributes 
to the main point. 
7. Good visual art has unity; all the elements 
contribute to the main poin~. 
c. Skills and Abilities 
See S.ecti:on II-C., ttPupil Objectives, 11 in resource· 
unit, page 46. 
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~ III. .Jmtivities 
A. Introductory Activities 
1.. Museum exhibits relating to Greek art, as sug-
gested in Section IV-4 of resource unit (page 141) 
2. Showing of film, Ancient Greece (see Section IV-2 
of resource unit, page 139). 
3. Class discussion, as illustrated below: 
Do you ever feel that ttthere is no justicett? 
Does it ever seem to you that the person who 
ugets .all the breaks 11 in life frequently does 
not deserve them whereas the person who really 
' 
works doesn 1t seem to get anywhere? We all tend 
to feel that way at times, particularly when we 
are discouraged. At such times it seems that 
man cannot control his fate, that no matter how 
hard he tries he cannot "beat the system. 11 
The ancient Greeks believed that man is at 
the mercy of the gods. They believed in many god~ 
who looked like men and were subject to man ''s 
vices and temptations. But th~ gods were all-
powerful and constantly interfered with man 1is 
affairs. When they were angry or jealous, man 
always suffered. Man could IDt control his fate. 
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He was always the victim of the gods. 
For the next three or four weeks we shall be' 
reading Sophocles 1 play, Oedipus the King. 
Although written in Greece Z~OO years ago, this 
play reflects the concerns of all of us in its 
portrayal of a man who tried to do the right 
thing but ~ho could not win his struggle against 
fate. But in watching the way in which Oedipus 
approaches his problems we realize that man can 
assert his dignity and nobility in spite of his 
fate. At the same time we shall study the way in 
which Greek sculptors and architects expressed 
their feeling that man 1's dignity and nobility can 
equal that of the gods even though his power is 
limited. 
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~. What does the playwright sacrifice by revealing 
O-edipus 1 : true situation early in the play? What 
does he gain? 
3. Why might suspicion of others be a natural char-
acter trait of a tyrant or dictator~ 
4. What sort of person was Creon? Why did he not 
wish to be king? 
•' 
" Compare Jocasta'~ attitude toward the gods (or 
fate) to that expressed by Thornton Wilder in 
The Bridge of San Luis Ray. What would have been 
the significance had her opinionabout the god$ 
been correct? HOw would it have affected Thebes? 
6. What is the attitude of the Chorus toward the 
gods at the beginning of the play? When it 
appears that the Oracle's prophecy was not true? 
At the end of the play? 
?. How does Oedipus still retain control of the sit-
uation at the end of the play? How does he 
assert himself, despite his fate? 
8. Trace Oedipus' attitude toward the gods through-
out the play. In particular, how does he feel 
toward the gods at the end of the p~ay?. 
9. Why did Oedipus suffer? How did he react to his 
fate? Compare Sophocles' apparent attitude 
toward fate to that of Elmer Rice 1 s as expressedi 
in The Adding Machine. 
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10. Trace the plot structure of Oedipus the King. 
What is the purpose of each episode and each 
character? HOw does the manner of presentation 
affect tP.e play as a whole? 
11~ HOw do some works of art in other media repre-
sent the same type of approach? 
12. Examine some Greek sculpture ·and vase paintings 
of Sophocles' era. Compare the portrayal of men 
to the portrayal of gods. Wnat are the differ-
ences and the similarities? How does the presen-
tation of men and gods reflect the religious 
feeling and skepticism of the era? 
c. Optional Activities 
. 
1. Organize a committee to study and report to the 
class some influences of mythology on literature 
and the visual arts. Any of the following togics 
could be developed into a five or ten-minute 
discussion: 
a. Discuss some of the scientific phenomena 
which early peoples tried to explain by 
means of myths. 
b. Relate some of the Greek myths that artists 
and writers have used as subject matter for 
their work. ]llustrate your talk with photo-
graphs and colored reproductions of works of 
art that are based on classical mythology. 
Include works of art that are in museums in 
this area. 
0 
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, c. Compare the artistic treatment of the same 
~th by two or more artists, or by two or more 
writers. HOw do you account for differences? 
Similarities?. 
d. What historical and semi-historical events of 
antiquity have inspired artists and writers? 
Name specific works that can be seen in the 
museums in this area.· Why do you think the 
artist chose this particular event as a sub-ject of a work of art or literature? Support 
your talko with photographs or colored repro-
ductions of works of visual art based on 
·events of ancient history. 
e. The same story often has been told by people 
of different nationalities and different 
times. Prepare to discuss some of the myths 
and legends which have recurred in different 
forms at ~ifferent times in history. HOw have 
these mytlms been treated in literature., art, 
and music (i.e., opera)? 
f. Compare the artistic treatment of essentially 
the same myth in different cultures. What 
factors do you think ~ccount for the differ-
ences? 
2. Discuss the features of the Doric, Ionic, and 
Corinthian styles of archit~ctur~. Cite local 
buildings in 't-rhich features of these orders have 
been employf!d. How is the use of classical motifs 
related to the purpose of the building? That is, 
why do you 11hink the architect chose classical 
features fo~ a contemporary building?~ If pos-
sible show photographs. 
3. Survey recent newspapers and mag~zines and clip 
articles and advertisements which employ Greek 
motifs; i.e., the 11 Greek Key" pattern, or the 
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illustration of the god Mercury, used as the trade· 
mark to·advertise the car of the same name. W~ 
are these patterns used mw?: What r~lation do 
they have to the product they advertise, or to the 
use they are serving? What is their origin~ 
Bring your samples to class and, if you wish, con-
tribute them to the class bulletin board. 
4. Discuss orally for five or ten minutes some 
ancient Greek influences which you find in contem-
porary art, .furniture,, ceramics, porcelain, jew-
elry, fabrics, fashions. 
5. Orally or in writing discuss classicism., Illus-
tcate both classicism and its opposite, romanti-
cism, in art and in literature. What attitude 
does each represent? 
6. Orally or in writing prepare.to analyze one or 
more classical. literary work ~ written in 
a.:ntiquity. How is the work 11clas$icaltr? How 
does the structure contribute to the over-all 
meaning of the work? 
7. Organize a committee to study and discuss with the 
class the beliefs of some of the philosophers and 
scientists of Sophocles• era; i.e., Sog$;h.$~<eS'f~ 
\/Aristotle, Protagoras, the atomists. What was 
I 
their principal concern? 
0 
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D. CUlminating Act.i vi ties . 
See Section III~D of resource unit, page 136. 
IV. Materials 
Supplementary Books for Pupils 
Tne following listing ~s merely a suggested, partiaQ 
list of supplementary literary readings for this unit. 
P.ublishers and publication dates are not listed for books 
which are well known or which are published in several 
editions. 
Section IV of the resource unit (page 13?), lists 
suggested supplementary materials concerning art and 
philosophy for teacher and pupils. 
(*) Easy Reading (**), Difficult Reading 
Unless otherwise noted the book requires average reading 
ability. 
1. Benson, Sally, Stories of the Gods and Heroes. 
Dial Press, Inc., New York, 1~940. 
Some of the best-known Greek legends told in 
simp_le and beau tif:ul. li terar.y sty~e. Primarily · 
for reading enjoyment rather than for reference. 
2. (*) Church, .Alfred John, Iliad of Homer; 
Retold. The Macmillan. Company, .New York, 1i951. 
&prose adaptation of one of the worldts oldest 
war stories. Severely cuts and adapts Homer •·s 
work, but also respects it. 
f'/ (~ 
u u 
, Odyssey of Homer; Retold. The Macmillan 
~eo=--m-pa-:-ny, .New York, 1951i. 
A prose retelling of the adventures encountered 
by one· of the Greek heroes after his.nation lost 
the Trojan War. This adaptation cuts the story 
but otherwise stays close to the text. 
4. Bulfinch, Thomas, Bulfinch 1s M!thology. IY'"la.lly 
editions. 
This lengthy book contains so much material on 
mythology that it is rot often used for general 
reading. However, it is an excellent, conven-
iently arranged re:f'eren~e guide. 
Hamilton, Edith, Mvthology. Li:f:;tle, Brown ~nd 
Company, Boston, Massachusetts, 1942. 
An authoritative, lively and very reada~le 
retelling of important Greek myths and leg~ds; 
also includes one section on Norse stories. 
Handy for reference as well as enjoyable reading. 
6. (**) Homer, Iliad. Many editions. 
Written around 800 B.c. this epic poem is still 
considered the most stirring.account of the 
Trojan War. The source of many myths and legends, 
it contains dramatic accounts of the adventures 
of men and gods. One of the greatest poems ever· 
written. 
7. (**) ___ , Odyssey. Many editions; 
This dramatic, world-famous epic tells the adven-
tures which befell Odysseus,' a Greek warrior, on · 
his journey home a:f'ter the Trojan War. An adven-
ture tale which gives insight to ancient religious 
beliefs. 
8. (**) Plato, "Apology. 11 Many edi tiohs. 
Socrates, one of the wisest men \<Tho ever lived 
explains his way or life to his accusers. 
Although clearly writ~en, this essay requires 
intense concentration; a superb illustration of 
the power or logic. 
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9: Renault, Mary; The King Must Die. Panlbheon Books, 
Inc., New York, 1!95'8. 
10. 
Exciting and authoritative novel about t·he ancient 
Cretan custom that every ye~r "the king must die. 11 
~th of Theseus provides bac~gro~d information. 
----~' The Last of the Wine. Pantheon Books~ Inc. 
New York, 195'6. 
Exciting historical novel .dealing with the Athens 
of the period succeeding Socrates. Accounts of 
everyday customs bring the ancient Greeks very 
close to us. 
11. Sabin, Frances Ellis, Classical Mvths that Live 
Today. (Revised and Enlarged Edition). Silver, 
Burdett Company, Morristown, New Jersey, 1940. 
Scholarly but readable retelling of myths that 
are of present-day importance because of frequent 
reference to them. Emphasis is on recen~ lite~-
ary allusions. · · 
12. Gayley, Charles ~fls (Editor), The Classic Myths 
in English Literature and Art Based Originally -
on Bulfinch 1·s Age of Fable. (Revised and Enlarged 
Edition.) Ginn and Company, Boston, Massa~husetts 
1~39. 
4:retelling of important Greek, Roman, Norse and 
hero myths which emphasizes their influence on 
poetry, painting, and sculpture. Authoritative 
and readable. 
13. (**) Virgil, Aeneid. Many editions. 
An immortal epic poem which tells of the Trojan 
War from the point of view of the losers. 
Includes a vivid and tragic scene of the sack of 
Troy and an _account of the "Trojan Horse" episode. 
The hero encounters monsters, gods and goddesses. 
Adventure, drama, human pathos, and poetry make 
this one of the world•s great books. 
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V. Eval"Ualtion 
See Section V of resource unit, pages 147-152. 
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SUB-UNIT TWQ; 
THE SPIRITUAL EMPHASIS 
I:. Introduction 
This unit is planned to introduce students to 
literature and art·which express the spiritual and 
religious concerns of man. Because man•s spiritual 
aspirations are supremely expressed in a vast body 
of medieval art, most of the works of fine art stud-
I 
ied in this unit represent the M.ddle Ages. Since 
man today is as concerned with religion as his fore-
bears were, he expresses his concern in his literature. 
Therefore, much of the literature in this unit is 
contemporary. 
II. Pupil Objectives 
A. Understandi~gs 
1. We often hear that "tnan does not live by bread 
alone. 11 This is a way of asserting that there 
I 
are two aspects of man •·s nature, the physical 
and the non-physical. 
2. All living beings, including man and other 
animals, exist on the physical level ~nd ~equire 
the-- satisfaction of various pbysica:,I. n~~ds. 
- 3. The more highly developed livi~g creatures 
require more than the satisfaction of physical 
4. 
. 
needs. For instance, ~ogs and horses often have 
.. 
voracious physical appeti~es but they usually 
become very much attached to their owners and 
have been known to die when separated from them. 
These animals have emotional needs which must be 
satisfi,.ed. , 
Ean is the most ~ighly developed living being; 
his brain and nervous system are so developed 
that he resp_onds to his environment in a number 
, of ways and thus has many requirements other th~n 
the physical. 
a. Man, like some other animals, responds to 
his environment emotionally. But man's 
emotional system is nore sensitive than 
that of th~lower animals; a variety of 
things strike him as funny and sad and he 
can laugh and cry. He can become very 
much attached to other human beings. 
b. Man is unique in that he responds to his 
environment intellectually, or on a mental 
level. He can think, plan, imagine, and 
create. He has the power of foresight; 
that is, he can surmise his future needs 
and make provision for them. 
-~ 
c. Man is also unique in that he can aspire 
to be better and greater than he is. He 
can aspire to create a better life for 
himself and other men. Some men hop~ to 
realize a better life on this earth; 
others hope to realize it only inna life 
to come -- a life which may be qetermined 
by the conduct of one •:s earthly existence. 
Thus, man's aspirations to a finer life 
o£ten have a moral and.a religious basis. 
5. Nan ''s non-physical being, repl;"_esented by hli-s 
enotional, intellectual, moral_, and religious 
concerns,is sometimes regarded a~ the spirit. 
6. 1'4ost of man•·s greatest accomplishments are the 
results of his non-physical activity. Scien-
tific, medical, social, philosophical, literary, 
and artistic achievements are the result.of . 
emotional, intellectual, and noral discipline; 
sometime~ they are inspired by religious feeling. 
7. HOwever, some thinkers go so far as to assert 
that concern with the physical and material 
aspects of life is evil. According to this view 
the good life consists in minimizing, even deny-
ing, all physical needs in an effort fully to 
realize one's non-physical or spirit~al potential. 
8. Some literature presents the idea of man as a 
being who should deny his physical being in favor 
of moral and et.hical rightness. 
a. The morality plays presented by the trade 
guilds from the thirteenth through the 
sixteenth centuries in Europe, epitomize 
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this viewt; of man. The morality plays 
were allegories; that is, the characters 
were symbols, usually of virtues and vices, 
and tneir actions represented the interplay 
of moral values. 
Everyman, typical of the morality 
plays, is considered one of the finest. 
The hero, Everyman, might be any one of us 
and the other characters represent personal 
qualities and values; i~e., Strength, Beauty, 
Goods, Good Deeds, ~ellowship, Kindred. 
Summoned 1:u Death; Everyman finds that only 
Good Deeds will follow him beyond the grave 
and help him in the· final account of h~s 
life. The friends on whom he had relied in 
·life -- Fellowship, Kindred, Goods, Beauty, 
Strength -- all forsake him. 
b. The work of many recent writers also pre-
sents the idea that the physical aspects of 
life are evil or meaningless, and $hould be 
subordinated to the spiritual, or· non-
physical. 
(1) T .s~ Eliot assert's that life has mean-
ing orQy if one concentrates on spirit-
ual truth which to him is represented 
by the Christian relig~on. In 
"Preludes" Eliot portrays the ugliness 
and meaninglessness of material things 
-- the newspape~ssfrom vacant lots lit-
tering the street, the broken blinds 
and ch;i.mney-pot·s, the dingy window 
shades:. in "a thousand fur ni.shed rooms. 11 
He then states that there is meaning 
and beauty o nl.y in the ninf'ini tely 
gentle, infinitely suffering" spiritua-l 
reality behind these things. Similarly, 
in ttThe Hollow Menttr Eliot portrays the 
meaninglessness of the non-religious 
life by referring to the earth as "dead 
landn· and 11Ca·ctus land"' for those who 
do not apprehend spiritual truth. 
(2) Delmore Schwartz also portrays man "s 
physical nature in ugly terms; in the 
poem "The Heavy Bear, 11 he describes~ the· 
human body by comparing it to a heavy, 
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(3) 
awkward animal which constant~y hinders 
the spirit from expressing itself. 
Schwartz advances no· solution and his 
poem is not a religious one, but it 
illustrates an awareness of the dual-
istic concept of man. 
Somerset Maugham in The Razor 1 's Edge-
portrays a young man who finds meaning 
in life only after realizing the spirit-
ual truths of Hinduism, a religion which 
asserts that the true life -- the life 
of the spirit -- can be realized only 
after completely abandoning all physi-
cal, and even emotional, considerations. 
9. Many works of fine art also encouraKe man to 
emphasize the spiritual aspect of.his nature. 
This is particularly true of religious art of 
the Early Christian era and th.e Middle Ages 
(approximately 400-1400 A.D~). 
a. Medieval paintings and mosaics often por-· 
~ trayed Bible stories to instruct and inspire 
the many church mem ~rs who could rot read 
or write. To show that the events portrayed 
were mirqCUlOUS and that the people Were 
saintly, the artistsn.did not-portray them 
realistically. Instead they tried to indi-
cate that the subjects were 1Un.worldly11 and 
the ~inished product was, in effect, a nega-
tioB1the worldly or physical. For ~xample: 
(1) Ih the sixth-century mosaic,. 11The 
11iracle of the Loaves and Fishes" from 
the Basilica of S~ Apellinare Nuevo in 
Ravenna, Italy, the ~ackground is not 
a naturalistic landsca~e but consists 
of fragments of gold glass. The scene 
depicted againpt.this golden background 
ms rnt naturalistic. The figure of 
Christ dominates and is larger than the: 
apostles who stand symmetrically on 
either side holding the bread and fishes 
in an impossible manner. At first 
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glance the figures a.ppear stfhtvand 
rigid in their fl;'ontal stance ;_!nave 
been portrayed with great economy of 
line. In fact, the story has been 
told clearly and simply and nothing 
was included that would divert from 
the: main purpose of making the 
observer feel the wonder.: of this 
miraculous event. 
(2) The tbirteenth-century Byzantine altar 
painting .entitled "Enthroned 1Yladonna 
and Child" also illustrates distortfuon 
of physical reality in order to·make 
·the observer aware· of the awe and won-
der of the subject. Again, the subjects3 
are portrayed against.an unworldly gold 
background. ~he perspeetive·or the 
Virgin.•rs throne i's unrealistic; the 
figure of' <..the Madonna· is somewhat elon-
gated and the infant Christ is portrayed 
alnost as a miniature man rather than as 
a child. ~ch distortions suggest that 
the figures represented are not ordinary 
human beings but are the special inhab-
itants of a world more wonderful than 
the world we know. ~he beauty of these 
works is an ·attempt to inspire the 
observer to·heed the teachings of the. 
Church and thereby gain a place in the 
spiritual realm. 
b. The sculpture of the medieval period usually 
distorted the human form, thereby suggesting 
that the subject's physicg.l aspect is of 
little importance •. For instance, the sculp-
tures of Old Testament characters on the 
northern transcept of the Chartres cathedral 
are strangely elongated. They echo the ver-
tical aspect of the pointed arches of the 
cathedral. The feet of each statue are at 
such an angle as to be incapable of support-
ing the body. This, plus the way in which 
the drapery covers the body, giyes each 
statue an appearance of weightlessness. The 
characters are recognizable principally 
because of markers which were familiar to the 
parishioners of the Middle Ages. For 
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example, Moses is recogmzabl:'e because he 
holds the tablets on which the Ten 
Commandments were inscribed and the column 
with the serpent with which he cured the 
Israelites. Abraham is recog ni.zable b.ecause 
he is with his young son who was about to be 
sacrificed. ~he statues were reminders of 
moral truth and the body and its portrayal 
were secondary to this truth. 
c. The cathedrals of the Gothic period (approx-
imately 1160 to ·t530Y represent the supreme 
expression of man '1s spiritual aspiration. 
Every detail was calculated to lift man's 
thoughts above the earthly and mundane to 
the realm of spirit~al ecstasy. Chartres 
Cathedral and Notre Dame of Paris may be 
considered illustrative of this type of 
architecture. As om enters a Gothic cath-
e~al the arcading directs one's attention 
down the long, dim nave to the brightly 
illuminated altar. From the pillars of the 
arcade spring ribs which form the pointed 
arches of the vault; th~se high; soaring 
arches were planned to lift one ~s gaze and 
o r.e' s thoughts above earthly con8idera tions. 
The elongated sculpture ·of their niches 
repeat the upward movement. Large areas of 
brilliant stained gla·ss admit and dif.fuse 
the light. The tracery of the windows forms 
delicate filligree patterns. Sculptured 
reliefs adorn the capitals of t~e pillars, 
the intersections (or bosses) of the vault, 
and the choir stalls. Everything that is 
heavy, earthly, or commonplace was elim-
inated from the Gothic cathedrals, which 
attempted to give the faithful a glimpse of 
a new world. 
10. El Greco, a painter working in Spain in the late 
sixteenth and early seventeenth centuries, also 
distorted the human figure in order to emphasize 
the spirituality of his subjects. For instance, 
in 11The Crucifixion" the figure of Christ is 
' 
slightly elongated, recalling Gothic sculptures. 
The cloth surrounds His body but does not reall 
' 
seem to touch it. Indeed, the figure appe~s 
weightless and ethereal, as if ~thin~ earthly 
could really touch it. The vivid contrast of 
light and dark in the landscape and the sharp, 
pointed forms therein give the painting added 
intensity, suggesting that the subject is 
neither in nor of this world. 
B. Attitudes and Agpreciations 
1. Increased appreciation of the fact that:. Man 
must develop his mental potential and his moral 
sensibility in order to live above t.he animal 
level. 
2. In order to de-gelop his mental ap.d moral capac-
ities, and thereby lead a fulle.r life, man must 
; 
often postpone or deny the satisfaction-of more 
immediate physical·wants. 
3. Because artists do not merely record but also· 
interpret reality, they emphasize what they 
consider important. This may involve distor-
tion or omission o£ some features. 
4. If an artist considers the subject':s physical 
-
appearance to be unimportant he may deli~er-
ately distort it. A work of art in which the 
7 
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subject is distorted does not indicate that the 
artist was unable to portray the figure a.ccu-
rately. 
5. MUch great art has been insP,ired by sincere, 
zealous religious feeling. 
6. The works of art so inspired can also induce 
religious feelings. For instance, all the 
features of a Gothic cathedral were· d~signed to 
overvThelm the observer with religious emotion. 
7. ~hese works of art are successful if they 
induce religious feeling in the people for whom 
they were planned. 
c. Sk~lls and Abilities 
See Section II-C, "Pupil Objectives11r in resource 
unit, pages 46-50. 
III. Activities 
A~ Introductory Activities 
1. Museum exhibits relating to medieVll art, as 
suggested in Section IV of resource unit. 
2. · Showing of film, The Medieval World 
·(see Section IV of resource unit, page 1~0) 
3. Class discussion as illustrated below. 
What is meant by the quotation, 11E'an can-
not live by bread alonerr? What needs must be 
satisfied, other-than the physical? We all 
desire friendship, popularity, self-assurance; 
we also v~nt so~ething to aim for, the pros-
pect of future success the hope of a better 
life. What are the ingredients of a "better 
life 11 ? Material success, a satisfying career., 
opportunity to enjoy one's leisure, and satis-
fying family relationships are often considered 
essential to happiness. Some people hope to 
realize a "better life" not in this wo-Tld but 
in a life to come. Man's aspirations often 
have a religious basis. 
Man r:s religious feeling has inspired much 
great art and literature. For the next three 
weeks we shall be studying works of art and 
literature which emphasize the spiritual, non-
physical aspect of man. 
B. Core Activities 
Please do all of the following Core Activities. 
Choose at least one of the Optional Activities 
as well. 
0 
0 
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1 • Read the morality play ~er:Vman and be prepared 
to di scu,s s the following : 
a. Why did God send Death to Everyman? 
b. What is the "moralnr of this play? 
' 
2. From a museum of this area select at least one 
. 
work of art which you think expresse$the same 
idea of ~an and life. write one paragraph 
explaining the idea and how it is expressed" 
visually. 
3. Prepare te discuss orally or in writing methods 
of staging the morality plays. By whom were~ 
they written and presented? Where?:' When?. 
For what purpose?;· What was their relation to 
the miracle plays? 
4. Ttlie characters in EVeryman are symbols; that 
is, they stand for personal qualities rather 
than for people. Symbols are often used in 
writing and speaking and some symbols are 
immediately recognizable; for instance, in our 
society the dollar sign represents money, the 
G clef sign represents mus~c. List many cur-
rently used symbols and their meanings. 
Include symbols which are used in advertise-
ments, sports, and other areas of study and 
work. How do we kmw their meanings? 
0 5. Read "The Heavy Bear"'. by Delmore Schwartz. 
Prepare to discuss orally or in writing the 
imagery and its relation to the poet's purpose •. 
What .is his concept of man?· 
6. Read T. s. :e;liot 1 s 11Prelude~~1 ; prepare to dis.;;. 
cuss orally or in writing the meaning of the 
imagery and its relation to Eliot 1's puvpose. 
What is his concept of man·?· 
7. Read T. S. Eliot •:s poem, liTh~ Hollow Men,;ar and 
prepare to discuss orally or in writing the 
meaning of the symbols; for instance, the 
hollow men, the. eyes, the dead land, the cactus 
Q land.. the .Shadow, the m-eaning of the nursery 
rhyme. According to Eliot what gives meaning 
to life?.· 
0 
. B. From a museum in the, area select at least one 
work of art which expresses the idea, of man and 
life represented tw Eliot or. Schl~rtz. Write 
one paragraph explaining this idea and how it 
is expressed visually. 
9. Compare the ideas of man, iife and religion 
expressed in Everyman and in the works ofEliot.~ 
and Schwartz.. Be pr.epared to discuss them 
orally or in ~~iting. 
tO. Read several ,t:ro,ems expressing religious con-
cern or doubt and orally.or in writing compa~ff 
the attitudes express.ed: with the above works. 
Suggested works: "The 1ambw and "~he Tigerw by 
William Blake; "In Memori:um"; by Alfred, Lord 
Tennyson; unover Beach111 by Matthew Arnold; 
11Rubaiya t of Omrer Kh?-yyam" by Edward 
Fitzgerald; "Invictus11 by William Henley·. 
11". B:repare to discuss with the class at least· one 
book listed on the attached bibliography •.. 
'Vlhat idea of. man is stated or impG.ied1 How do· 
the characters, plot, setting, descriptions, 
and dialogue contribute to the presentation 
of that idea? 
a. Optional Activities 
1. Form a committee to study and discuss~with the 
class certain aspects of medieval life. Each 
0f the following suggested topics could be 
developed into a five or ten-minute discus~ion: 
feudalism, important historical events and 
their significance,· the crusades·, the signifi-
cance of the church, living condition~, the 
guilds. 
2. Form a committee to study and discuss with the 
class certain aspects of medievar religious 
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art. Each of the fbllowing suggested topics· 
could be developed into a five or ten-minute 
discussion: Chur~h architecture; medieval 
. 
sculpture, medieval paintings, medieval 
mosaics, medieval n:anuscripts. Discuss the· 
pprpose o.f these works of art and their rela-
tion to religious doctrine and to medieval 
life. What concept of man do they represent?.· 
Illustrate your talk with photographs and 
reproductions. Where possible, support your 
discussion with reference to original works 
you have seen. 
3. Form a committee to study and discuss-with the 
class some aspects of medieval. domestic art. 
Each of the following suggested topics could 
be developed into a five or ten-minut'e discus-
sion: castles, manor houses·, life in the 
towns, interio~s, the great hall, furniture, 
tapestries. HOw was the form of domestic 
architecture related to its function?. HOw did 
it reflect historical events and social 
lielie.fs? What concept_ of man is represented 
by the domestic e.ffects? Support and illus-
trate your talk with photographs and repro-
ductions. 
4. Discuss orally for five or ten minutes one 
aspect of a medieval cathedral and its relation 
to the purpose of the b~ilding. Suggested 
topics: stained glass (with particular refer-
ence to one or ~ro particular windows of a 
specific cathedral; for i~stance~ the rose win-
dows of Chartres).; the significance of portal 
sculpture (with reference to s.pecific sculp-
tures; for instance, the sculptures on the west 
porch of Notre Dame, Pari'S); different types of' 
vaulting and their effect on building styles; 
. 
misericords. What feeling do these features 
express? HOw? Illustrate your talk with pho-
tographs and reproductions. 
5. Orally discuss for five or ten minutes the 
relfgious beliefs expressed by one parti·cular 
form of religious architecture, for example: 
MOhammedan mosques,. BUddhist shrines, Egyptian 
pyramids and temples, New England meeting 
houses, Jewish synagogues, twentieth-century 
11 nodernistic 11 religious structures. How do 
the architectural fea-tur·es reflect and ·con-
tribute to the expression o~ that'par~icular 
religious doctrine? What .concept of man is 
implied and how is this concept exppessed? 
6. Orally discuss for five or ten minutes the 
religious beliefs expressed by the pa~ntings, 
sculptures, tapestries, or other effects of one 
religion-•. How do these works of art reflect 
and contribute to the dogma and feeling of that 
religiont What concept of man is stated. or 
implied by that religion and how is that con-
cept reflee~ed in t~ese works of art? Again --
support your talk with visual material. 
7. Orally discuss for five or ten minutes the 
works of some secular a~tists. who have 
expressed religious fervor in their work. Ey 
what means did they convey their feeling?· 
What was their concept of man and how is this 
concept expressed in their wo~k? What concept 
of man and relig~onwere expr~ssed in litera~ 
ture of the era? Support your talk with visual 
material and with reference to works you have 
seen in the original. 
8. Orally or in writing discuss e~mples of sym-
bolism in art and in literature. What do the 
symbols represent? How do we recognize their 
meaning? How do they contribute to the 
artist tts purpose? 
9. Write an allegory in whatever genre you wish. 
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D' • CUlminating Activities 
. 
See Section III-D of resource unit, page 136~ 
l.V. Materials 
Supplementary Books for Pupils 
~e following listing is merely a suggested, par-
tial list of supplementary literary readings for this 
unit. Since all books are well known and since many of 
them appear in several editions, the publishers and pub-
lication dates.are not listed. 
Section IV of the res9urce unit (page 137)lists 
suggested supplementary materials concerning art and 
philosophy for the teacher and the pupils. 
( *) Easy Reading (**) Difficult Reading 
Unless otherwise noted the book requires average read-
ing ability. 
~. Doyle; A. Conan, Sir Nigel. 
Dramatic, action-packed,hfustorical nove11 includes. 
a stirring description of the Battle of ~bitiers in 
France and a tragic account of the Black Death in 
England. Exciting and historically valuable. 
2. (*) Gilbert, Jane, Imps and Angels. 
Amusing story of some mischievous boys of the thir-
teenth century -- their mischief tied closely to 
the building of a cathedral. Entertaining and 
informative. 
.. 
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3. (**) Eliot, T.s., The Confidential Clerk. 
Eliot •·s ideas on the meaninglessness of modern life 
presented in a witty, sophisticated comedy of man-
ners. The allegorical meaning is subtle but 
rewarding to the mature reader who enjoys the 
challenge of the obscure. 
4. (**) ___ , MUrder in the Cathedral. 
' A~poetic drama based on the murder'of Thomas a 
Becket in his ow.n cathedral. The allegorical mean-
ing is important to modern life but requires: close 
attention. A"skillfully constructed play, noted 
for its "atmosphere. u 
5. (**) Greene, Graham, The End of the Affair. 
Mature portrayal of romantic love and Greene 1's 
idea of divine love against a setting of wartime 
London. Skillful character development which real-
istically shows the characters' gradual change of 
values. The religious approach is dogmatic and 
theologiual rather .than philosophical. Interest-
ing to those who enjoy books of religious search. 
6. (**) _____ , The Heart of the Matter. 
Mature portrayal of a West Africa police commis-
sioner'·s struggle with his conscience. Greene 1·s 
shrewd psychological insight and his understanding 
of the moral implications of a contemporary prob-
lem make this one of his best books. 
7. Maugham, Somerset, The Bazorts Edge. 
The story of a young man who finds meaning in life 
only after embracing the mystical Hindu religion. 
An exceptionally full novel containing many fasci-
nating descriptions of exotic places and unusual 
adventures as well as a valuable, readable account 
of Hinduism. 
8. Noyes, Alfred, 11 Sherwood, 11 in Collected P.bems. 
A~poetic drama portraying Robin HOod's band in 
Sherwood .Forest. Sensitive, concise poetry as 
well as action and suspense. 
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9. Scott~ Sir Walter, Ivanhoe. 
Romantic f'ictional treatment of life in the Midd:te 
Ages. •Fi'eatu.ring·kni.ght-s in a:rmor,-" a tournament 
and the siege of a castle. The wordY Victorian 
prose is,-,a -stp.mbling block to many readers. 
10. (**) Sha~, Ge0rge Bernara, Saint Joan. 
Brilliant., witty drama based on the story of joan ~· 
of Al-e. In considering ho\'r Joan would fit into 
twentieth-century life Shaw subtly reveals some 
basic truths of human nature. Displays Shaw's 
piercing·sensa.of humor. 
11;. Temyson, Alfred, T4e .. I.CI.yll.s. _o_f _t_he Ki3:1;g. 
12. 
Romantic ver·se treatment of King Arthur and his 
court. Fine poetry plus drama and suspense. 
(*) Twain, Mark, A Connecticut Yankee· in King 
· Arthur 11s Court. . 
· Amusing story of a young bby from Connecticut 
miraculously transported back to the time of King 
Arthur. Using this background: the author asserts 
the superiority of common sense over the hypocrisy 
of chivalry. Contains some of the best instances 
of Mark Twain 1 s humor. ~ 
v. Evaluation 
see Secction V of resource unlt, pages 147-152. 
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1.. Introduction 
SUB-UNlT THREE 
TEE MAN OF POWER -
This is the third of four units design~d to intro-
duce students to different concepts of' man expressed in 
literature and in art. Its "picture of man"· shows him 
as a being powerful enough to influence, if no·t· com-
pletely to determine, his own destiny. Xt emp~izes 
man's responsibility for his ow.n actions and, to some 
0 degree, his O'Wll fate. 
0 
II. Pupil Ob~ectives 
A. Understandings 
1. One view of man asserts that his mental and phy-
sical abilities give him tremendous power w.ith 
which he can do both good and evil. ~his concep~ 
asserts that to a large e:xtent man can 'c.hoose his 
own pattern in life and therefore, to a large 
extent, is responsible for his ow.n rate. MOst of 
his difficulties are due to wrong choices and to 
flaws within his own character.· 
97 
2. According to this concept man should develop: 
~nd enjoy all his capacities -- physical, 
mental, and nnral, since all are a source of 
k~wledge and power. FB:rthly things are a 
source of good when properly used; they are 
associated with evil and distress only when 
a ·blsed. Man should develop his powers of" 
observ~tion in order to know, to enjoy·, and to 
cope with his environment. 
3. Much literature presents this idea that man 
influences his fate, causes most of his qw.n 
difficulties and can pro:f"it from using his 
environment. For example: 
a. 
b. 
.. 
Good adventure literature emphasizes man•s 
choice either to seek the challenge of the 
unknown or to remain in the relative secur-
ity of what he knows. For instance, Kon-
~' 1y Thor Heyerdahl describes the phy-
sical hardships deliberately undertaken b.Y , 
the author and. his associates in order to 
test an anthropological theory. Although 
they could not control the natural ob~tacles 
encountered, they chose to place themselves 
in a situation in which such obstacles 
existed and to that extent were responsible 
for their ow.n destiny. 
"Invictus, 11 the poem by William Henley, 
epitomizes the idea.of man's responsibility 
for himself regardless o£ natural obstacles. 
Despite lfthe fell clutch of circumstances" 
which may determina~the fate of his physi~al 
being, man still is responsible for his 
character -- for the way in which he reacts 
to these circumstances • 
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c. ~he Red Badge of' Courage, by Stephen Crane, 
also emphasizes man 1·s responsibility for 
himself regardless of his physical-sur-
roundings. The young sol~ier going into 
battle is concerned not with the physical 
conflict, but primarily with his own reac-
tions to the conflict. He does not want 
to be a coward and realizes that, although 
his character influences his actions, so 
too will his actions in the ensuing battle 
determine nis character and his abillity to 
meet future situations. Thus, Henry 
F~eEmdng realizes his responsibility for 
his own rate. 
d. p:r Ruman Bondage, by Somerset Maugham, 
assents-~ 4$ ability to choose his own 
pattern of life even though life "probably 
has no purpose beyond that which man makes 
for himself. ~e hero, Philip Carey, seeks 
the meaning of life and the re~son for his 
physical deformity and mental suffering. 
He concludes that life has no meaning but 
that man can at least choose the strandss 
of experience that will make up his own 
existence. Maugham values worldly exper-
ience and observation as a means of helping 
the individual make a,satisfactory life 
pattern. 
e. ~cbeth, 'by Shakespeare, illustrates the 
way ·in -which man can ruin his own life b~[,' 
allowing one character defect to overcome 
and nullity all other characteristics. 
Macbeth's distorted idea of ambition,com-
pletely overwhelms 'his better qualities 
and leads to his disintegration. At the· 
beginning ot the play Macbeth is a man of 
high reputation whose military superiority 
has won wide acclaim. His wife testifies 
to his sense of honor and his humanity. 
His honest ambition becomes perverted when 
his wife persuades him that there is but 
one way to fulfill the witches' prophesy; 
he wavers but her slurs upon his manliness 
finally fix his intent. From the time of 
the murder, which he repents immediately, 
Macbeth'·s downrall is clear. Constant fear 
, 
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drives~ him to more horrible crimes and 
ultimate destruction. 
Although his kingship is prophesied, 
Macbeth seals his own fate. A.t any time he 
could refuse to yield to his wife's sugges-
tions to "catch the nearest way. 11 His 
decline and destruction are the result of 
his own actions. Lady Macbeth also controls 
her ra-te. Her mental breakdown is the 
result of actions she had initiated, the 
· horror of which haunts her. 
4. The visual arts vividly portray the concept of 
man as a powerful being. For exam~le: 
. 
a. The works of the great Italian Renaissance 
artist Michelangelo (1475-1564) portray 
human beings of gigantic muscular propor-
tions. Their twisting gyrations seem to 
have tremendous force. On the ceiling of 
the Sistine Chapel in Rome, Michelangelo 
painted more than 300 gigantic figures, 
singly and in groups, depicting events from 
the Old Testament. ~he athletic-looking 
figures appear to be bursting with vitality 
and energy. ~he scene "The Creation of 
. Adam, n shows the world i's first man as he is 
beginning to be infused vrl. th life and inde-
pendent action. Slowly, hazily he rises, 
and his muscular, gigantic body shows a 
potential of great force. 
Michelangelo's sculptures also show 
human beings of great power. For instance, 
the statue 11!Bvid11 ' appears to have the 
ability to hurl his weapon. The statues 
on the Medici tombs, although reclining, 
have tremendous latent power within their 
monumental bodies. 
11 The Dying Slave11 ' has movement and. 
dignity even though life is expiring. Thus 
JYiichelangelo •:s figures portray man as a 
powerful being, seemingly able to choose 
and guide his ow.n fate. 
b. The portraits of R~mbrandt van Rijn, the 
Dutch painter working in the seventeenth 
century, also assert the power of man 11 s 
dignity and individuality despite external 
circumstances. Especially in Rembrandt 11s 
later portraits, the costumes, background, 
and other evidence of man r·s external cir-
cumstances are subordinate to the charac-
ter shown. Rembrandt 1ls self-portrait-s 
illustrate his power t0 reveal the-charac-
ter behind the external trappings. Those 
painted during-the peak of h1s material 
success show him as a self-assured, pros-
perous man of·the world and are in stark 
contrast to those done later~in his caTeer, 
a£ter he had known personal trage~, bank-
ruptcyl and loss of popularity. The self-
portra~t done about 1666 is illustrative 
of these later works; it shows an elderly 
man stripped of material wealt~, but thffi 
honest gaze and the lack of pretense indi-
cate the indomitable will of a trUly great 
man. 
5. Many works of fine art urge man to observe and 
enj ey earthly phenomena. This is particUlarly 
true of works of art created during the 
Renaissance, from the fourteenth through the 
sixteenth centuries. 1h Western Europ~ this 
era was characterized ~·increased. trade and 
exploration, greater wealth for the·merchant 
classes, increased interest in navigation and 
all sciences, and therefore greaterrfaith in 
observation as a source. of knowledge. Thi~ 
faith in observation and delight in natural 
environment has continued to be influential. 
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a. Micb.elangelo 1:s interest in and observation 
of the human figure are apparent in his 
detailed, realistic portrayal of the human 
body. The works mentioned above are all 
based on his knowledge of anatomy; }uchelangelo even dissected bodies to dis-
cover the secrets of the human body. 
b. Leonardo da Vinci, contemporary with 
Michelangelo,. also based his, work on stud-
ies of nature. Considered one of the 
greatest geniuses who ever lived, Leonardo 
explored all facets of natural science. H'e 
too)used dissection to explore the myster-
ies·· of the human body. He explored the 
mysteries of the child in the womb, the 
laws of waves and currents, the forms of 
rocks and· clouds, the growth of tree~ and 
plants, the harmony of sounds, and the 
flight of birds and insects; the latter 
investigation helped him devise a flying 
machine. T.hese scientifi.c s.tudies were the 
basis of his art and are reflected in his 
work, 
(1 ) For instance, the "Madonna of the 
Rocks 11;1 shows the holy family as real-
istic human begmgs; the Madonna~ could 
be a young Italian woman and the two 
infants look like real babies; even 
the halos are missing. Thus, they are 
.quite different from the stylized sym-
bols of mediaeval art. T.'hey are set 
in a naturalistic background of woodss 
and caves which da Vinci had studied 
vdth the eye of a geologist. 
(2) 11The Last Supper, 111 which lZOVers the 
entire wall of a monastery dining 
room in Milan, is a r?alisfic Qor-
trayal of Christ and the apostles. 
The figures are arranged in natural 
conversational group~. Their facial 
expressions and gestures reflect 
amazement at Christ's statement that 
one of them will betray Him. 
Leonardo da Vinci studied and 
employed the laws of perspective to 
make the interior setting as realis-
tic as possible. He extended the use 
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~ of his scientific observations to 
the por~rayal of religious subjects. 
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c. Raphael_ Santi (1'483-1520): painted very 
idealized ethereal Madonnas but, like 
his contemporaries,·Michelangelo and 
Leonardo da Vinci, he portrayed them 
against a natural background. lfMadonna~ 
of the Goldfinch" is illustrative. 
B. Attitudes and Appreciations 
' 
Increased appreciation of the fact that: 
1i. To a large extent ~n' s happiness depends on 
how he uses his mental and physical abil-
ities. 
2. 
•. f 
~ fully developing his mental, physical and 
moral resources, man is better able to knaw, 
to enjoy, and to cope with his environment. 
3. Although he usually cannot control his phy-
sical environment, man can control his reac-
tions to his environment. 
4. The way in which he reacts to situations 
he~ps man establish a pattern according to 
which he will meet future situations. Thus, 
man can control the development of his ow.n 
character. 
5. Literature can help him to establish his own 
goals and the pattern of his existence. 
0 6. Material things can be the source of enjoy..o 
ment and knowledge. They are associated 
with distress and wrong-doing only when man 
will forsake his better qualities or will 
use unethical means to obtain them. 
7. Acute observation of one's surroundings will 
reveal many seemingly small objects and 
experiences of life which can be sources· of 
great enjoyment. 
8. Literature and art can help one to nsee11 
and appreciate many of the details of life. 
9. In good literature and in good art all the 
c:) details contribute to the main point. · 
0 
c. Skills and Abilities 
See Section II-01 "Pupil Objectives" in resource 
unit, pa:-ge o 46-5u. 
III. Activities 
A. Introductory Activities 
11. Museum exhibits relating to renaissance art, 
' 
as suggested in Section IV of resource unit, 
pages 139-141·. 
2. Showing of films, The Renaissance, Leonardo 
da Vinci, Rembrandt van Rijn (see Section 
IV of resource unit, pages 137-438)~ 
" 
3. Class discussion, as illustrated below: 
Why do we often admire the superman? To 
children the superman is a kind of magician who 
can fly, become invisible, and otherwise perform 
' the impossible. To us the superman may be an 
Astronaut, an athlete, or the hero of a Western, 
often someone who possesses power because of 
unusual physical strength. 
But the man of power need not be superhuman. 
One need not always poss·ess startling qualities 
to exert power or control. Man's ingenuity ~n 
controlling his environment often rivals the 
feats of any superhuman hero; for instance, man 
uses the power of steam a~d electricity to gen-
erate heat and to help him span great distances. 
But even when man ca~ control his. physical 
environment or his external circumstances, he 
~ control his reaction to those circumstances. 
He m.y be urged to do that which is against his 
will, but he need not carry out the wishes of 
others. He may be surrounded by undesirable . 
physical, mental, and noral forces, but he need 
-
not be influenced by those surroundings. He 
may be-hindered by limiting, or even crippling, 
physical considerat~ons, but he need not allow 
, 
'.105 
B. 
8 
these to cripple his outlook. Even when he is a 
victim of real tragedy and loss, man can control 
his reaction to his loss. He is always respon-
sible for himself, even though he may not be 
responsible for his situation. To some extent, 
every man is a man of power. 
For the next four weeks we shall read lit-
erature that is concerned with man •~s power to 
deal with his ow.n affairs, his responsibility 
for his own fate. At the same time, we shall 
see how man's power -- and often his nobility--
has been presented visually by some of the 
world's great artists. 
Core Activities 
Read Macbeth by William Shakespeare and be pre-
pared to discuss the following questions orally 
or in writing. Please choose at least one of 
• 
the Optional Activities as well. 
1. There are at least four ways in which a 
character in a play may be revealed:; 
a. ~ his speech 
b. ~ his actions 
c. By description of his actions 
by others 
d. By description of his personality 
by others. 
. / 
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Find passages which illustrate eacn of 
these ways of developing Macbeth 1 s char-
acter. 
2. Trace the various stages by which Macbeth, 
the gallant soldier, becomes a heinous 
butcher. 
3. What is Macbeth's initial reaction to the 
prophecy of the witches? Compare his 
reaction to Banquo 1 s. 
~. Cbntrast the attitude of Eacbeth and Lady 
¥~cbeth toward murder at the beginning of 
< • 
the play. What convinces Macbeth to carry 
out the plan? 
5. What is Macbeth's attitude immediately after 
the murder? What <is Lady Macbeth's atti-
tude? Support your statements with refer-
ences to specific passages. 
6. At first Lady Macbeth takes all the initi-
ative and seems bolder than her husband. 
HOw and where does this situation become 
reversed? 
7. Why does Mac l:eth want Banquo murdered<? 
Macduff? 
8. What character traits already displayed 
might explain Macbeth's ability to see 
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Banquo '·s ghost? On the other hand., what did 
' 
the ghost probably mean to ·the Eli.za bethans? 
9. In Act v, Scene i, what words of Lady 
Macbeth 1 ~ show that she is haunted by her 
crimes~ Compare what· she says in this scene 
with what she said right after the murder. 
jll. Contrast Lady Macbeth's behavior in Act V 
with that in Act IV. What has brought about 
this remarkable cha'ng.e? 
11. Is Macbeth any more 0r any less responsible 
for his actions because of the witches' 
prophecies? Support your answer with quota-
0 tions from the play. 
0 
12. Compare the idea .of man '·s responsibility 
£or his fate expressed in Macbeth with that 
expressed in the poem, 11 Invictus~" by William 
Henley. 
13. Eor what kind of theater was Shakespeare 
writing? HOw did the physical theater affeci 
the written plays? HOw did the Elizabethan 
theater come to have this form? What prob-
lems are involved in contemporary productionf 
of Shakespearean plays~ Suggest some ways 
of solving these problems. 
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14. Explain the changes in theater buildings 
shortly after Shakespearei':s era which influ-
enced our contemporary the~ter buildings. 
15. D~scuss orally for five or ten minutes at 
least one book on the attached bibliography. 
Include a discussion o:r· the ways in which 
the characters come to terms with life 
regardless of' (or because of) ~heir circum-
stances. 
c. Optional Activities 
1. Discuss orally the historical foundation of 
'Mac l:eth. How did Shakespeare use his source 
material? Compare selections from this 
material with specific passages from 
Macbeth. 
2. Discuss orally for five or ten minutes at 
least one literary work by a contemporary 
of' Shakespeare. Compare choice of sub~ect 
matter, ideas expressed, and style of' 
writing. 
3. P~epare a five-to-ten-minute talk on at 
least three paintings which seem to portray 
• 
man as a being powerful enough to influence 
his own fate. How did the artist achieve 
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this effect? What is the.story behind the 
painting? For what purpose was it intended? 
Briefly compare the image of man here with 
that in medieval paint~ngs -- in abstract 
paintings. Illustrate your talk with photo-
graphs and reproductions. 
4. Prepare a five-to-ten-minute talk on three 
or more sculptures which portray man as a 
powerful being. How has the sculptor 
achieved this effect? Is there a story 
behind· the work?. For what purpose was it 
I 
intended? Co n:pare to medieval sculpture 
" . 
ana·briefly account for the differences. 
Support your talk with visual ma~erial. 
5. Form a committee to study and discuss 
aspects of Shakespeare's England. SUggested 
topics: important historical events and 
their significance, exploration and·.naviga-
tion, scientiffc inventions, the changing 
economy, town life. With reference to spe-
cific works explain how these events 
. 
affected the writers and artists of that 
time, and of our own era. Support your com-
mittee's presentation with illustrations and 
photographs. 
I 
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·6. F~rm a committee to study and discuss 
aspects of life on the European continent 
during Shakespeare's era. Suggested top~cs: 
important historic events and their signif-
icanca,. exploration and navigation, the 
changing economy, the new learning, towh 
life. With reference to specific works 
explain how these affairs influenced 
European artists and writers of that era 
and our ovm time. · Support your committee 1 s 
presentation with illustrations and photo-
graphs. 
7. T.he term, "a well-rounded person" may have 
evolved during the Renaissance, for that era 
was peopled with characters who actually 
were "all things to all men." Discuss the 
life and works of one of these men. What 
were some of the predominant influences in 
his life? Of what significance are his 
works today? 
8. Discuss current a~chite~tural styles which 
were popular during the Renaissance. Why 
are these styles often suitable for contem-
porary buildings? What influenced their 
development in Europe four and five hundred 
years ago?. 
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D. Culminating Activities 
See Section III-~ of resource unit, page 136. 
IY. Materials 
Supplementary Books for Pupils 
The following listing is merely a suggested, 
partial list of supplementary literary readings for 
this unit. Publishers and dates of publication are: 
not given for books which are well known.~nd which 
appear in several editions. 
. Section IV of the resource unit (page 137) •. 
lists suggested supplementary materials concerning 
art and philosopny for the teacher and 'the pupils. 
(*) Easy Reading (**) Difficult Reading 
Unless otherwise noted the book requires average 
reading ability. 
1 • Buck, Pearl, Tb.e Big Wave. John Day Company, 
New York, 191t8. -
After a tidal wave destroys a Japa r:ese fishing 
village the inhabitants feel stunned and help-
less. Eat soon they begin to rebuild the vil-
lage, even though one feels that disaster will 
come again. A skillfully portrayed sense of 
doom per \B. des the book. 
2. (*) Byrd, Richard E., Alone. G.P. Putnam's 
Sons, New York, 1938. . 
An amazing, almost unbelievable account of the 
fantastic obstacles encountered by Admiral Byrd 
when he isolated himself for scientific study 
in the Antarctic. This appeals to lovers of 
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true adventure and also to those concerned with 
man's necessity to face forbidding problems 
completely alone. 
3. (**) Cellini, Benvenuto, Autobiography. Many 
editions. · 
Fascinating, boastful autobiography of a ·dash-
ing man-of-the-"tororld of the Renaissance. 
Cellini was a master goldsmith, painter, war-
rior, adventurer, and politician. He tried to 
be, and to a certain extent was, 118.11 things to 
all men. u This contains much good adventure 
plus fine insight into social and artistic 
aspects of the Renaissance. 
4. Crane, Stephen, The Red Badge of Cburage. 
Many editions. 
A concisely told account of a young soldier's 
attempt to overcome his fears as he enters 
battle. Emphasis is on the psychological, 
rather than the physical, struggle. 
(*) DeMille, Agnes, Dance to the Pi~er. 
Little, Brown & Company, Boston, 19 2. 
Autobiography of this country's foreiiDst bal-
lerina. and choreographer. Provides a readable, 
inspiring account of the obstacles she over-
came in her rise to fame. Often appeals to 
girls who are interested in dance and the 
theater. 
6. Fisher, Dorothy Canfield, Deepening Stream. 
~fudern Library, Inc., New York, 1938. · 
A_full, sensitively told novel of a woman's 
search for values. Unable to accept her par-
ents' way of life she tries to work out a 
satisfying family life in her own home. She 
finds meaning in a life of service and during 
World War I goes to France to r.urse the wounded. 
7. (**) Hemingway, Ernest, T.he Old Man and the Sea 
Charles Scribner's Sons, New York, several 
editions. 
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8. 
The moving account of an old Cuban fisherman's 
futile struggle to catch a magnificent fish. 
A tale of action with symbolic and allegorical 
value. 
Heyer dahl, Thor, Kon-Tiki. Rand McNally & 
Company, New York, 1950. 
The author traveled from'Peru to Tahiti by 
raft to test an ethnological theory. A fasci-
nating true adventure which illustrates the 
obstacles some men will undertake in the pur-
suit of knowledge. Gives a fairly detailed 
account of the technical preparations. 
9. (**) Lewis, Sinclair, Arrowsmith. Modern 
Library, Inc., New York, several editions. 
Fictional account of a young doctor's conflict: 
to use medicine as a means to financial and 
social success, or to devote his lif~ to pure 
research. In depicting this conflict in values 
Lewis satirizes the medical professioQ.by des-
cribing its absurdities in minute detail. 
10. (**) Maugham, Somerset, 0£ RUman Bondage. 
George H. Doran Cbnpany, New York, 1927. 
~hilip Carey's outlook on life is colored by 
the fact that he has a clubfoot. He seeks to 
know the meanin~ of life, how to live satisfy-
ingly with himself, why he should have a physi-
cal deformi..ty. A lengthy, philosophical novel 
of a young man's search for values. 
11. (**) Merejkowski, Dmitri, The Romance of 
Leonardo da Vinci. Modern Library, Inc., 
New York, 1902. 
An imaginative but scholarly account of the 
life and work of Leonardo and a panoramic view· 
of his time; includes accounts of Cesare 
Ibrgia, M9.chiavelli, and others. 
12. (*) Ripley, Elizabeth, Leonardo da Vinci. 
Oxford University Press, New York, 1952. 
Easy, readab"le account of Leonardo and his 
works, particularly his imentions. 
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13. (*) , Michelangelo. 
Univer.sity Press, Nevi York, 1953. 
Oxford 
A readable biography of this amazing and 
temperamental genius. 
14. Rolvaag, O.E., Giants in.the Earth. 
Harper & Brothers, New York, 1927. 
A. sensitive portrayal of character conflict 
within the home. This novel of Norwegian immi-
grants in the Dakotas shows the slow disinte-
gration of a farm wife and the power and drive 
of her husband who does not realize his wife's 
needs. Also a sweeping panorama of frontier 
life. 
1:5. Van Loon, Hendrick W., R. V.R.:. The Life and 
Times of Rembrandt. Black and Gold Library, 
Liveright Publishing Cbmpany, Inc., New York 
1931. 
A readable, imaginative account of the life of 
the Dutch painter who possessed such shrewd 
insight into human nature. The discussions on 
art hel.P one really see and understand 
Rembrandt 1 s "YTorks. 
16. (**) Vasari, Georgie, The Lives of the Painters. 
Everyman's Library, E.P. Dutton & Company, 
New York, no date. 
Lively, sometimes spicy, accounts of the per-
sonal affairs of great Imalian Renaissance 
artists written by a contemporary who delighted 
in gossip. The' lighter touch is particularly 
e .qjoyable after reading more serious accounts. 
V. Evaluation 
See Section V of resource unit, pages 147-152. 
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I. Introduction 
SUB-UNIT FOUR 
CONTEMPORARY IvlAN 
This unit is designed to introduce students:: to a 
p~cture of co.ntemporary man in literature and in art. 
Modern man is often portrayed as the victim of the tech-
nical, industrial, and social forces of his environment. 
Mass technology seems to demand that Man t:s individuality 
be set aside in order that he may merge w~th the l~rge 
organization. This trend is reflected in literature and 
in art, for much present-day literature decries man's 
loss of identity, and the human form has disappeared 
from much contemporary art. 
The purpose of this unit is·to help high-school 
students value an individuality which leads to creative 
and original thought. 
II. Pupil Objectives 
A. Understanding 
1;. TvTentieth-century man often is :Qortrayed as the 
slave and victim of his environment and his 
civilization. This concept asserts that man t:s 
unhappiness is caused by his society rather than 
by flaws within his own character. 
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a. In one part of the world man has lost his 
individual identity as a result of total-
itarian systems of government. 
b. In the western world man is in danger or 
losing his individuality as a result of 
technical mass civilization. ~any thinkers 
believe man to be the victim of his economic 
'cmrcumstances, or industrial machinery and 
automation, of social conventions, o:f "the · 
organization"· which destroys his individu-
ality, and or his own psychological frus-
trations. 
2. This ide~ of man is presented in much modern 
literature. For example: 
a. The Man in the G:r ey Flannel Suit, by Sloan 
Wilson, and The Organization Man, by 
William H. Whyte, portray man as the vic~im 
or the large business organization in which 
"success" is rewarded only to those who sub-
due their individuality and originality. 
b. Babbitt and Main Street; by Sinclair Let-ris, 
The Lonely Crowd, by-David Reisman, and ~he 
Status Seekers, b.Y Vance Packard, portray 
man as the victim of middle-class conven-
tions and the drive ,to conformity. 
c. Winesberg, Ohio, by Sherwood Anderson, por-
trays man as the victim of his inner psycho-
logical co npulsions. 
3. Man•:s subordination to a dehumanizing technical 
society is the main theme or Elmer Rice 1's play, 
The Adding Machine. The main character, .M.r. 
Zero, has lost all traces of indiViduality as & 
result of a routine job and social c.ontacts 
limited to people as conv,entional and unimagi-
native as himself. ~he final scene indicates 
that because he does not even attempt to assert 
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any initiative and individuality Mr. Zero is 
bound to be a failure and a sla:ve. However, 
' 
this scene also hints that zero's slavish, con-
formist character is the result of t~e cosmic 
system ,..- albeit, a urotten11 system. It raises 
the important question, fiWhat are you going to 
do about i t? 11 
4. The visual arts (painting, sculpture,.and arch-
itecture) also reflect the threat that modern 
civilization poses to man's individuality. In 
fact, the human figure as such has disappeared 
from abstract art. For instance, Picasso's 
painting, 11Ma Jolie, II represents a woman with a 
zither or guitar although the human figure is 
not portrayed. Picasso depicted a series of 
cubes which the observer must arrange ~entally 
in order to construct a picture of a woman. 
The artist was interested in form and space 
relationships rather than in an individual 
human likeness. 
5. Some contemporary work expresses alarm about 
the "dehumanization11'1 of modern man. 
a. Kenneth Armitage, the British sculptor, 
shows tha human figure as part of an 
inanimate mass. For instance, his bronze 
"Model for Large Seated Group," done in 
1:957, shows a group of anonymous and 
impersonal figures merged into ~ single 
0 
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unit. The work could represent the stolid-
ity of a group or the submersion of the 
individual vrith the group·. The individual 
figure· entitled 11 Seated Woman with Arms 
Raisedn depmcts a completely helpless being 
whose bulky body and thin, spindly arms and 
legs prohibit it from controlling its 
environment. 
Cesar Baldacchini, in 1;9 54., created his idea. 
of contemporary man by welding together some 
scraps of iron, pieces of machinery, iron 
plates, tubes, pipes, and nails. The com-
posite of these materials is "Torso," a nude 
which appears to have partially decayed. 
Thus, he expressed his idea of man caught' in 
a mechanistic society. 
c. Albert Giacometti distorts the hum~n figure 
to represent man's essential loneliness. 
For instance the bronze figures in his 
"City Squarelr are so thin and "pointed"' 
that they almost resemble stick figures. 
They appear to be surrounded by infinite 
space, completely isolated from each other. 
6. Some artists affirm the idea of man ''s s-ignifi-
cance despite the destructive forces against 
him. For example, Leon Golub· presents this 
idea which1.vwas predominant in Greek Classical 
art and literature of the fifth century B.C. 
His painting, norestes," done in 1956, shows a 
massive, muscular, statuesque figure, resembling 
a piece of sculpture. Although he lacks arms 
aad neck, Orestes stands strong and erect, star-
ing straight at the observer, refusing to give 
in to the forces which have disfigured him. 
11 Colt:?nssaJ! Head,n:. painted in 1958 by the same 
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artist, also is statuesque, ·stares unflinch-
ingly ahead, and presents a monumental effect. 
Golub applies his paint in thick coa t.s and 
carves into the surface with a sculpture tool. 
Thus, the sensuous texture of his canvas con-
tributes to his idea of the magnificence of the 
subject. 
7. All true art conveys feeling but some artists 
and writers use extreme distortion to expresiD 
their feeling abo~t characters and events. For 
instance, in The Adding Machine. the characters 
are caricatures; their conformity an~ servi]ity 
to the machine are e~ggerated. The playwri~ht 
does not intend that they should be true-to-
life individuals. 
8. Sometimes a literary or artistic work distorts 
objective phenomena in order to express a char-
acter r:s feeling about these phenomena. For 
instance, the ·deafening sound effec~s at the 
end of scene ~1o of The Adding Machine indi~cate 
}fro. Zero 1's confused· and violent feelings. Dur-
ing the trial the walls of the courtroom appear' 
to move in on Mr. Zero, symbolizing his feeling 
that his vrorld has 11caved in11 • on him. 
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9. Distorting the portrayal o~ objective phenomenal 
in order to express feeling toward the phenomena 
is known as expressionism. 
10. Tn the visual arts expressionism encourages the 
artist to express the "feellliof the subject by 
enphasizing and perhaps distorting various 
~spects of external appearance. For ins~ance: 
a. Eaward lYfu.nch, the Norwegian artist, used 
thick, restles~ lines to indicate psycho-
logical a IgUish. His lithograph, "Shouting, 
~xpresses how a sudden, horrible experience 
transforms one's sense'impressions. Munch 
completely distorted the face of the shout-
ing person; the eyes appear to stare in 
horro~ and the cheeks are hollow. The rest-
less curves of the scenery echo the ~uish 
and excitement of the shout and the straight 
lines direct attention to the shouting head. 
Objective reality has been transformed to 
portray inner feeling. 
b. Vincent van Gogh expressed his zeal for'his 
subjects by using intense, ~xaggerated color 
applied in thick slabs of paint, and by 
using waving, spiraling lines which distort 
the outlinesof his subject. Van Gogh loved 
his surrounding countryside. His painting, 
"Starry Night" shows the yellow and white 
stars blazing in spirals like fireworks 
against a rich, deep, blue sky. In hi·s 
painting, ucountry Road by Nighttt the tree 
twists in a flame-like shape; here too the 
stars and the noon are like spirals. Van 
Hogh painted nature not as it looks but as 
he i'elt abou.t it.. Similarly, "The Man With 
the Eipe 11·; is a self-portrait in which the 
red background, the greens and blues of the 
costume, and tne orange tone of the skin 
~orm an intense color pattern, suggesting 
the intensity and conflict within Van Gogh 
himself. 
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c. Paul Gaugmtnused exaggerated color and sim-
plified forms in order to express the 
sensual, primitive bea~ty of Tahitian 
natives and tropical surroundings, even 
though the figures themselves look unreal-
istic. "Two Tahitian Women" is a good 
example of his technique. 
11.. Some artists believe that mood and enntion are 
the only realities to be P.ortrayed and that a 
work of art need not have any other subjects. 
For instance, Vassily.Kandinsky, a Russian 
artist who lived much in France and Germany, 
~ms one of the first to express emotion by means 
of line and color alone. His "Composition" of 
1913 shows brightly colored spiraling shapes 
which do rot represent any objective reality but 
suggest a dynamic, "explosive" mood. 
12. Some artists believe that the subconscious men-
tal states represent the i~er reality which 
should be expressed in art. This is the belief 
of the Surrealists who try to express subcon-
scious mental activities by presenting images 
without order or sequence, as in a dream. For 
instance, in "Apparition of Face and Fruit-dish 
on a Beach," by the Spanish painter, Salvador 
Dali, the figures and objects merge and exchange 
places as in a dream. 
13. Some writers also emphasize the inner psycholog-
ical state of their characters. For instance: 
12.4 
a. In Winesberg, Ohio Sherwood Anderson 
concentrates on the psychological frus-
trations of the repressed members of a1 
small town. 
b. In Ulysses James Joyce concentrates on 
the absuru and illogical thoughts of 
the inner mirid. 
B. Attitudes and Appreciations 
Increased appreciation of the idea that: 
1. If an artist has conveyed his feeling about 
I 
his subject, his '\~Tork is successful. His 
portrayal need not ~.eflect the,.way the 
object looks in real life. 
2. The technique of distortion, or expression-
· ism, is not inconsistent with the ordinary 
experience of life, f?r our feeling about 
things do color the way we see and remember 
' 
them. For example, we tend to see and 
r~member only the favorable qualities of 
our friends. 
3. ]f industry, business, or government do~J 
not allow men to feel arid assert his indi-
viduality, many of man's creative abilities 
will be lost~ 
4. This is detrimental to the.fulfillment of 
the individual and also denies society the 
fruits of his original thinking. 
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5. On a larger scale, if a society does not 
tolerate individuality and originality 
among its members, both the indivi~ual and 
society as a whole will suffer .• 
6. If man does not insist upon developing and 
asserting his creative powers he is likely 
to become the frustrated victim of an 
impersonal, mechanistic organization or 
society. 
7. If man places undue emphasis upon prestige, 
material success, or social position, he 
'may spend all his time and energy pursuing 
these values and thereby neg~ect to culti-
vate his unique, creative potential. 
8. The slavish desire to conform derives from 
feelings of insecurity. If the individual 
is unsure o; himaelf, he seeks refuge in 
group membership. Tf the group (or soc~ety) 
is uncertain of its position, fut demands 
conformity of each of its mem l:ars. 
c. Skills and Abilities 
See Section II-C, "Pupil Objectives 11 in resource 
unit, pages 46-50. 
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III. Activities 
A. rntroductory Activities 
The present age is fas~inatingl It is moving 
at a pace which is difficult to follow. Space 
ships, guided missiles, satellites, sputnicks, and 
astronauts are daily news items. All this is 
brought about by the wonders of technical advance 
and by the original, creative thinking of individ-
uals. However, as we learn mre and more about the 
solar systems, man seems to become more insignifi-
cant. The individual 1 s importance seems to diminish 
as more is learned about outer space. 
Concern with the diminishing importance of man 
is seen in present-day literature and art. Indeed, 
many writers see man merely as the slave of these 
technological advances, as well as of social, eco-
nomic, and psychological factors. l~ny artists are 
more concerned with form and color than with the 
human figure. 
We shall explore the idea of man •·s loss of indi-
viduality to determine how contemporary man can 
assert himself and enjoy the positive aspects of 
this fast-paced but fascinating epoch. 
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B. Core Activities 
Pupil Study Guide: "The Adding Machine" by Elmer 
Rice 
Be prepared to discuss orally or in writing the fol-
lowing Core questions which will aid you in your 
reading. Choose at least one of the Optional 
Activities as well. 
1. Why doesn't Mr. Zero wish to stay in the 
Elysian Fields? 
2. What is Mr. Zero 1 s idea of true Paradise? Why? 
3. Why, according to Lieutenant Charles, was Zero 
destined to be a slave? 
·4. What are some of the things that the playwright 
satirizes and how does he do so? HOw does he 
make us aware of his opinion of the Zeros of the 
world? 
5. What is the significance of the sound effects at. 
the end of scene two? 
6. HOw do the stage settings contribute to the 
playwright's main idea? 
7. Discuss settings that have been used in differ-
ent productions of this play. How have they 
helped to convey the playwright's ideas? What 
does the distorted appearance of the courtroom 
represent?. 
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8. Envision and express in sketch, model, or 
description, your own idea of settings for 
the play. 
c. Qptional Activities 
1. P~epare to discuss with the class at least one 
' 
of the beoks listed on the attached bibliograp~. 
What attitude is expressed toward institutions 
in our society? What picture of man is pre-
sented? Ih what ways do you agree or disagree 
with the author 1 s point of view? Support your 
opini~n by citing specific instances from your •.. 
background in reading, from your own experiences 
or from those of friends who have worked for 
large organizations or been part of a large. 
group. 
2. Prepare to discuss orally for five or ten min-
utes the image of man reflected in at least five 
paintings by contemporary artists. In each case 
determine what techniques the painter used to 
express his attitude toward the subject. HOw 
does his attitude compare with that expressed by 
other contemporary artists and writers? Select 
paintings you have seen in the original and 
illustrate your talk with photographs or repro-
ductions. 
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3. P~epare to discuss orally for five or ten min-
utes the image of man reflected in at least five 
sculptures b.7 contemporary sculptors. What 
techniques did the sculptor use to express his 
feeling toward his subject? HOw typical is his 
attitude? If possible choose sculptures you 
have seen. Support and illustrate your talk 
with photographs or reproductions of the work. 
4. rn Greek drama the playwright often expressed 
his own ideas through the chorus. Shakespearean 
drama.often utilized the soliloquy to convey the 
playwright 1 s attitude as well as the inner feel-
ings of the characters. Prepare to report to 
the class on some of the specific methods used 
in contemporary drama to co~ey the attitude of 
the playwright and the inner thoughts of the 
characters. Support your talk with illustra~ 
tions from at least five plays. 
5. Prepare a panel discussion on some aspect of 
contemporary man 11s relation to society. Sug-
gested topics: 
}~dern Man: Slave or Le~der? . 
Security versus Adventure , 
Security: P.hantom or Reality? 
The Group: Symbol of q:trength or 
Weakness? · 
Conformity:. When is it Desirable? 
lffndesirable? 
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IV. 
Ease your discussion on reading from the 
attached bibliography and relate it to life in 
and outside of school. What corrective ·or pre-
ventive measures can you suggest? 
6. Discuss in writing one aspect of man and the 
uorganization11 and/or social group. For 
instance: 
The Outsider 
The Need for Acceptance as it Relates 
to the Drive to Conformity 
Why are Some People Accepted b.1 the 
Social Group and Others Not?. 
7. P~epare to discuss orally or in writing expres-
sionism in the visual arts. Refer to works of 
art you have seen in the original. Support and 
illustrate your talk with photographs and repro-
ductions. 
D. Culminating Activities 
See Section III-D of resource unit, pag~ 139. 
:Materials 
' 
Supplementary books for Pupils 
The following listing is merely a suggested, partial 
list of supplementary readings for this unit. PUblish-
ers and publication dates are not listed for works which 
are extremely well known or which appear in many edi-
tions. 
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Bee Section IV of the resource unit for suggested 
supplementary materials concerning art and philosophy 
for both teacher and pupils. 
Because the understandings and appreciations to be 
gaine:d from this unit require mature insight into the 
. problems of contemporary society, none of the books 
listed below are 11 easy reading" for high-school stu-
dents. All require at least~average reading ability. 
Doublg asterisk (**) indicates difficult ~eading. 
2. 
(**) Anderson, Sherwood, Winesberg, Ohio. 
Many editions. 
A skillfully presented group of tales which 
reveal small-town life through the experiences-
of psychologically scarred characters. Empha-
sis is on psychological insights which require 
a mature understanding. 
(**) Dreiser, Theodore, An American Tragedy. 
Many editions. · 
A lengthy novel which skillfully and realis-
tically portrays the moral disintegratioh of a 
young man who desires an easy life and devotes 
himself to chea.P pleasures. Good examination 
of values. 
3. Huxley, Aldous Leonard, BFave New World. 
Several editions. - . 
A fascinating novel written in the early 'SO's, 
describing a scientific and industrialized 
utopia in which Ford andl his Model-T are the 
supreme idols of worship. An almost frighten-
ingly realistic work which forces one to 
re-examine current values. 
4. , Brave New World Revisited. Several 
editions. 
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Written a7 years after the above novel, the 
author decides tha.t his prophesies were not 
fantastic. His discussions of a controlled 
press and of T.V. ads which use children for 
propaganda purposes make this a forceful, 
sociallY significant work.· 
5. (**) Lewis, Sinclair, Babbitt. Many editions. 
Ah amusing and bitter satire of the shallow 
life of the American businessman. His daily 
routine is described with agonizing detail. 
6. (**) ___ , Main S-treet. Many editions. 
8. 
A satirical rovel which describes the provin-
cialism of American small-town life. Both 
t~ought-provoking_and amusing to the mature 
reader. 
O.rwell, George, Animal Farm, Harcourt, Bra-ce · 
and Company, New York, 1S46. 
Apolitical satire on dictatorship written as 
an allegory. The animals of a farm overthrow 
their master and organize their own utopia --
which soon becomes an unhappy dictatorship. 
Amusing and well written work which presents 
some basic truths of human nature. 
, Nineteen Eighty-four. 
-an-d~Company, New York, 1.949. Harcourt, Brace 
AAsatirical novel about a future time when 
people live in a collectivist society and are 
supervised bf thought police who teach that 
ig mrance is strength and war is peace. Com-
pelling, thought-provoking, frightening. 
9. Packard, Vance o., The Status Seekers. David 
Mc~y Company, Inc., New York, 11959. 
Amusing, satirical analysis of contemporary 
concepts of status, or 11keeping up with the 
Joneses. rrr Well worth rea~ng and thinking 
about. 
1 0. Riesman, David, T.he Lonely Crowd. Anchor Bo:oks, 
Doubleday & Company, New York, t959. 
0 
0 
0 
Riesman analyzes the causes of co11formity and 
loss of intellectual independence in contem-
porary America. A~though he presents only one 
side of American life, his well-~itten dis-
cussion merits thought. 
11 ~ .. ~ Whyte, William H., The Organization Man. 
Simon and Schuster, Inc., New York, 1956. 
The writer discusses and satirizes an outstand-
ing development of modern life -- the growth 
of ttThe Organization11 in business, education, 
medicine and other fields. Although the author 
grossly exaggerates, his readable, amusing book 
provides food for thought. 
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V. Evaluation 
See Section V of resource unit, pages 14?-152. 
D. CUlminating Activities 
(Based on all sub-units.) 
Group discussions as follows: 
1. In the preceding units we have discussed four 
pictures, or concepts, of man. Which concept 
do you .consider most accurate? Why? HOw 
could this affect your daily life? 
2. Each concept o! man emphasizes different 
human characteristics. Which characteristics 
are most important for a successful and happy 
life in contemporary America? Why?· 
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IV. Materials 
In'addition to specific materials listed with each sub-
unit the following are suggested: 
A. · For the teacher and pupils 
r. Art Books 
a. Aronson, Joseph, Book of Furniture and 
Decorations: Period and lt:ldern (Revised 
Edition). cr·own Rublishers, New York, 1!952. 
b. Chase, George Henry, and Chandler Rathbon 
P~st, History of Sculpture. Harper & 
Brothers~ New YoPk, 1924. 
c. Cheney, Sheldon; A New World History of Art, 
The Viking Press, Inc., New York, 1:956. 
d. @raven, Thomas, Rainbow Book of Art. World 
Publishing Company, .New York, 1956. 
e. , Treasury of Art 
. Masterpieces f'rom the Renaissance to the 
Present Day (Revised Edition). Simon and 
Schuster, Inc., New York, 1952. 
f. 
g. 
h. 
i. 
j. 
Faulkner, Ray Nelson, Edwin Zi gf'ield, and 
Gerald Hill, Art Today: An Introduction to 
the Fine and Functional Arts (Third Edition). 
Henry HOlt and Co~pany, Inc., New York, 1956. 
Flanagan, George A., HOw to Understand 
l~dern Art. The Studio-Publications, Inc., 
in association with Thomas Y. Crowell 
Company, New York, 19511. 
Gardner Helen, Art Through the Ages (Third 
Edition). Harcourt, Brace, and.Company, Inc. 
New York; 1948. . 
Goldstein, 
Goldstein, 
Edition). 
1:954. 
Harriet Irene, and Vetta 
Art in E'veryday Life (Fourth 
T.he Macmillan Company, New York, 
Gombrich, E.H., The Story of Art (Seventh 
Edition). The Pna~don Press, Ltd., London, 
England, 1955. 
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k. Halsey, Elizabeth T., and others,. Ladies 1 
Home Journal Ibok of Interior Deco~ation. 
1. 
m. 
n. 
o. 
p. 
q. 
Hughes, Langston, First Book of R~hms. 
Franklin Watts, Inc., New York, 19 • 
Janson, Horst W., and Dora Jane Janson, 
Story of Painting for Young People: From 
Cave Paintings to Modern Times. Ha:rry .N. 
Abrams, Inc., New .York 1952. 
Kainz, Luise c., and Olive Lasette Riley, 
Ex21oring Art~~ Harcourt, Brace and 
Company, New York, 1947. 
Lamprey, Louise, All the Ways of Building. 
The Macmillan Company, New York, 1;933. 
Marinaccio, Anthony, and B.N. Osburn, 
Exploring the Graphic Arts. International 
Textbook Conpany, Scranton, Pennsylvania, 
t942. 
McKinney, Roland J., Famous Old Masters of 
Painting. Dodd, Mead and Company, New York, 
1951. . . 
r. Pickering, Ernest, The Homes of America: As 
They Have Expressed the Lives of Our People 
for Three Centuries. Thomas Y. Crowell 
Company, New York 1951. 
s. Richardson, E.P., Painting in America:~ The 
Story of 450 Years. Thomas Y. Crowell 
Company, New York, 1956. 
t. Riley, Olive Lasette, Your Art Herita·ge. 
Harper & Brothers, New York, 1e52. 
u. Ritchie, Andrew Carnduff, Toulouse Lautrec: 
Paintings, Drawings, Posters. Museum of 
Modern .Art, New York, 1;956. 
v. Robinson, Ethel Fay, and Thomas P.endleton 
Robinson, Houses in America.. T.he Viking 
Press, Inc., New York, 1936. · 
w. Selz, Peter (Editor), New.Images of Man. The 
Museum of l"bdern Art, New York, 1959. 
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x. 
y. 
z. 
-------
Simon, Charles M., Art in the New Land. 
E.P. Dutton & CompaJ;ly, Inc., New York, t9lr5. 
Van Gogh, Vincent, Dear Theo :, The 
AutobiograpQy of Vincent Van Gogh, Irving 
Stone, .compiler. HOughton Mifflin Company, 
Boston, Massachusetts, 1•937. 
Williams Florence Nichols, Art for Young 
America (second Revised Edition). Charles A. 
Bennett Company, Inc., Peoria, Illinois, 
1952. 
2. Films 
a. Ancient Greece (11 min.), Coronet Films, 65 .East .South.Wales Street, Chicago 1;, 
Illinois. 
b. Art and Life in Italy (11 min.), Coronet 
Films. 
c. Artisans of Florence (20 min.), HcGraw-Hill 
Book Company, Text-Film Department, 330 West 
lr2nd Street, New York 36, New York. 
d ... 
e. 
f. 
g. 
The Byzantine Empire (13~ min.), Coronet 
Films. 
English Literature:! The Elizabethan Period 
(13~ min.), Coronet Films. 
Lascaux: Cradle of lYian 1 s Art ( 17 min.),, 
International Film Bureau, Inc., 57 East 
Jackson Boulevard, Chicago 4, Illinois. 
Leonardo da Vinci (25 min.), Encyclopoedia 
Britannica Films, 1150 Wilmette Avenue, 
Wilmette, Illinois. 
h. Leonardo da Vinci and His Art (13~ min.), 
Coronet Films. 
i. 
j. 
The Medieval Crusades (27 min.)·, 
Encyclopoedia Britannica Films. 
The Medieval Gilds (21 min.), Enc~lopoedia 
Britannica Films. 
k. The Medieval Manor (21 min.), Encyclopaedia 
Britannica Films. 
1. The Medieval World (11 min.), Coronet Films .• 
m. The Mohammedan World: Be innin s and Growth 
·11 min. , Coronet Films. 
n. Rembrandt: Painter of Man (1i8t min.), 
Coronet Films. 
o. Rembrandt: Poet of Light (13 min.), 
International Film Bureau, Inc. 
p. Rembrandt Van Rijn: A.Self Bortrait (27 min.) 
Encyclopaedia Britannica Films. 
q. The Renaissance (11 min.), Coronet Films. 
r. The Renaissance (26 min.), Encyclopaedia 
Britannica Films. 
s. 
t. Velasguez (15 min.), International Film 
Bureau. · 
u. Vincent Van. Gogh (22 min.), Coronet Films. 
3. Filmstrips 
a. Greek Ancient I~numents, 43 frames with 
script, black-and-white. Royal Greek 
Em~ssy, Information Service, 221"11 
Ma;ssachusetts Avenue, N.W., Washington, D.C. 
Free loan. 
b. Henry :Matisse -- Part 1., 52 frames with cap-
tions and text, color. Life ~gazine, 
Filmstrip Division, 9 Rockefeller Plaza, 
New York 20, New York. 
c. Life in the M.ddle Ages, 42 frames with cap-
tions, color. Museum Extension Service, · 
10 East 43rd Street, New York 17, New York. 
d. Rembrandt Harmenz Van Rijn, 48 frames with 
text, color. Encyclopaedia Britannica Films. 
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4. Resources at the Museum of Fine Arts, Boston 
The MUseum of Fine Arts, Boston, lends a1 
variety. of material to schools free of charge 
. 1/ . 
except for transportation costs.- Many museums 
throughout the country offer similar services. 
Address inquiries to: 
The Extension Service 
Museum of Fine Arts 
465 Huntington Avenue 
Boston 15, ~ssachusetts 
Included are the ·following: 
a. Illustrative Sets 
Each of the sets listed below consists of 
approximately forty enlarged photographs and 
color reproductions with text, mounted on 
22 by 28 inch cardboard. In many cases a 
lecturer is available. 
Art of Egypt 
Aegean Civilization 
Illiad 
Odyssey 
Greek Drama 
Greek Mythology 
Medieval Cathedrals 
Medieval Town Life 
Chaucer 
Italian Rena~ssance 
French Renaissance 
Elizabethan England 
Shakespeare 
Furniture 
Glass 
Spirit of French 
Painting 
lV Museum of Fine Arts, Division of Education, LOan Service, 
BUlletin, 1956, Boston, Massachusetts. 
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b. E-Qrtfolios 
Each portfolio consists of fifteen to thirty color 
reproductions or photographs mounted on 15 by 18 inch 
cardboard. 
Color Reproductions 
American Painting 
Contemporary Painting 
· English Painting 
Dutch and Flemish Painting 
Nineteenth Century French 
- Painting 
Italian Painting 
Modern 'Painting 
Woodcuts by Gauguin 
Van Gogh 
c. EXhibits of the Week 
Bhotographs 
Greek Sculpture 
Etruscan Art 
French Renaissance 
Elizabeth England 
Silversmith's Craft 
Design in Nature and 
Art 
Modern ScuJJpture 
Texture and Pattern 
Units of four-color reproductions on enlarged photo-
graphs with explanatory text, mounted on 22 by 28 incl 
cardboard and designed for limited exhibition space. 
Acropolis at Athens 
Ancient Gods and Goddesses 
Classical Myths 
Tne Medieval Book 
Medieval English Castles 
Medieval English Nobility 
stained Glass Windows from 
York Minster 
French cathedrals 
Life in the ~ddle Ages 
Stained Glass Windows from 
Bourges Cathedral 
Stained Glass Windows fromm 
Chartres and Le Mans 
Cathedrals 
Northern P.ortraiture 
Renaissance Merchants 
Renaissance Rulers 
Henry VIII and the English 
Renaissance 
~he Medieval Cathedral 
The Splendor of the 
Dark Ages 
lfu>easures of Medieval 
Church and Castle 
Giotto 
Leonardo da V.inci 
Michelangelo 
Fiero della Fxancesca. 
Rapha·el 
American Artists Oi9th-
20th century) 
American Scenes (19th-
20th century) 
Four American Painters 
(Copley, Whistler, 
Homer' sargent) 
Four Dutch Artists 
Rembrandt van Rijn 
Van Gogh 
Shakespeare: 
Flemish Painters 
Inquiring Mind of the 
Renaissance 
Italian Masterpieces 
Italian Renaissance · 
Archit.ecture 
Four Florentine Masters 
Spirit of the Italian 
Renaissance 
Art and Religion 
d. Slide Sets 
Address inquiries to: 
Slide Library 
Vermeer' 
Four Englis·h ArtistS3 
~ends in Nineteenth 
Century French 
Painting 
Gaugin 
Picasso 
.Toulouse-Lautrec 
Twentieth Century 
Abstractions 
Twentieth Century 
Reali~m 
Museum of Fine Arts 
465 Huntington Avenue 
Boston 15, Massachusetts 
Prehistoric Art 
Aegean Civilization 
Greek Art 
Greek Drama: 
Greek Mythology 
T.he Iliad 
The Odyssey 
Architecture 
Byzantine Art 
Age of Charlemagne 
Moslem Art 
Mediaeval Tow.n Life 
liife on a Mediaeval Barony 
Mediaeval Architecture 
Mediaeval Sculpture:: 
French Cathedrals 
Italian Renaissance 
The Venetian Painters 
Elizabethan England 
Renaissance 
Architecture 
Baroque Art 
Nineteenth Century 
French Painting 
~dern Architecture 
English Background of 
American Furniture. 
Architecture in 
America, 
Arts of the Twentieth 
Century 
B. Supplementary :Materials for the Teacher·: 
1. Anderson, Paul R., and Max Fisch (Editors), 
Philosophy in America from the Puritans to 
Hames. Appleton-Century-Crofts, Inc., New 
York, 1939. 
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2. Berenson, Bernard, Italian Painters of the 
Renaissance. Oxford University Press, New York, 
11932. 
3. Bertocci, Angelo P., Major Perspectives, Unpub-
lished Nimeographed Syllabus, .Boston University 
College of Liberal Arts, Boston, Massachusetts, 
no date. 
4. 
5. 
Bindoff, S.T., Tudor En~land. 
~1 timore, Marylan<;~-, 1i9 0. 
Brown, Reginald Allen, Castles. 
Com.pany, New York, 1955. · 
Penguin Books, Inc. 
'lllie Macmillan 
6. Burckhardt, Jacob, ~e Civilization of the 
Renaissance in Italy. MOdern Library, New York, 
no date. · 
7. Bury, John Bagnell, History of Greece. Modern 
Library, New York, 1900. 
8. cassirer, ~nest, et al., (Editors), The 
Renaissance Philosophy of Man, Phoenix Books, New 
York, 1956. 
9. Chute, Marchetta, Shakespeare of London. 
E.P. Dutton & Con:pany, Inc .• , New York, 1i949. 
10. Coulton, G.G., Chaucer and His England. 
E.P. Dutton & Company, Inc., New York, 1936. 
11 ~. Council for a Television Course in the Humanities 
for Secondary Schools, Inc., Teachers' Manual, 
Oedipus the King. Council for a Television Course 
in the Hamaniti~s for Secondary Schools, Inc., 
Boston, Massachusetts, 1959. 
12:; Dudley, Louise, and Farley, Austin, T;he Humanities. 
McGr.aw-Hill Book Company,. Inc., New York, 1940. 
13. 
14. 
Durant, Will, The Age of Faith. Simo~& Schuster, 
Inc., New York, 185'0. . . 
~~~---=-' The Life of Greece. Simon & 
Schuster, Inc., New .York, 1!939· 
.. 
~--~~~-' The Renaissance. 
Inc., Nev1 York, 1953. 
Simon & Schuster, 
' 
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16. ~-:--~----::o,...., T.he Story of Philosophy. Simon & 
Schuster, Inc., New York, 1926. 
Edman, Irwin, and Herbert W. Schneider (Editors), 
Landmarks for Beginners in Philosophy. Henry Holt 
and Company, Inc., New York, 1941. · 
18. Guthrie, W.K.C., ~he Greeks and Thefur Gods. Be~.con Eaperbacks, Boston, Massachusetts, -195t. 
19. &milton,. Edith, T!he Greek Way. 
Ne\v. York, 1948. . · · 
Mentor Books, 
20. Harrison, G.B., Introducing Shakespeare. Mentor 
. Books, New York, 1.939 •. 
21t. 
22. 
23. 
Hauser, Arnold, The Social History of Art. 
Vintage Books, New York, 1e58. 
Hoffding, Harold, A History of Modern Philosophy. 
Dover Publications, New York, 1955. · 
HOllinshead Raphael, Chronicles. Everyman's 
Library, E.~. Dutton & Company, .Inc., New· York, 
no date. 
... 
24. Jones, William T., A History of Western Philosophy 
Harcourt, Brace and Company, New York, 1952. 
Kitto, H.D.F., Greek Tragedy (Revised Edition). 
Anchor Books, New Yo~k, 1950. 
26. Pater, Walter, The Renaissance. Modern Library, 
New York', many edit:i!..ons. 
27. Pevsner, Nikolaus, An Outlmne of European 
Architecture. John 11urray, London, England, 1i948. 
28. Praz, Mario, The Flaming Heart, Doubleday & 
Company, Inc., Garden City, New York, 1.958. 
29. Roeder, Ralph., Tha. Mln .of_ the Renaissance. T.he 
Viking Press, Inc., New York, 1.933. 
30. 
31. 
Russell, Bertrand, A History of Western Philosophy 
Simon & Schuster, New York, 1945. 
Scott, Geoffrey, The Architecture of Enmanism 
(Revised Edition). Anchor Books, New York, 1.954. 
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32. 
33. 
34. 
Sewall, Richard B. The Vision or Tragedy. Yale 
University Press, hew Haven, Connecticut,·1959. 
Statham, 'H. Heathcote, A History or Architecture (Revised by Hugh Braun). B.T. Batsrord, Ltd., . 
London, New York, 1;950. 
Symonds, J.A.~ Life of I~chelangelo. 
Library, New York, many ed~tions •. 
Modern 
35. Sypher, Wylie, Four Stages or Renaissance Style. 
Anchor Books, Nevr York, 1.955. · 
36. ~ylor, Henry Osborn, The Medieval Mind. Harvard 
University Press, Cambridge, Massachusetts, 1911;. 
37. Toynbee, Arnold J., Greek Civilization and 
Character. Mentor Books, New York, 1953. 
38. Van Doren, Mark, Shakespeare. Anchor Books, New 
York, 1953. 
39. WeatherlyJ Edward H., et al., The Heritage or 
European ~iterature. Ginn and Company, Bq~ton, 
Yassachusetts, 1948. 
C. Supplementary Books ror the Pupils 
See Section IV or·each sub-unit. 
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. V. Evaluation 
A. T.ests 
1. Objective 
2. Vocabulary 
3. ]nterpretive 
B. Subjective Material 
1~ Original compositions 
2. Oral reports 
3. Book discussions 
4. Analyses of works of art 
5. Discussion participation 
6. Enlargement of vocabUlary 
c. FUrther Evaluation 
1. Participation in core and optional activities 
2. Lists of independent readings 
D. Rupil Evaluation of the Unit 
Use the following questions as guides: 
1. HOw have the readings and discussions helped 
you understand your experiences? 
2. How are you more observant because of your 
understanding of some works o~art? 
3. What did you like or dislike about the unit?. 
4. What i~provements do you suggest?. 
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Sample T.est 
(Based on all sub-units. Correct answers given 
in parentheses.) 
I. Indicate whether the following statements are true (T) 
or false (F) : 
(F) 1:. 
(;[) 2. 
(1) 3· 
(~). 4. 
(;§:) 5. 
Atwork of art must be concerned with a beauti-
fUl and morally uplifting subject. 
A~work of art is beautiful. 
Primitive people have an artistic impulse. 
Although works of art express ideas, it is the 
feeling and skill with which these ideas are 
expressed that make the work artistic. 
Oniy the unusual, talented person engages in 
the art activity. 
(!):6. Fine art is not concerned with the utility of 
the object produced. 
(~) 7. Utilitarian objects can be works of fine art. 
(~) 8. R~petition of elements is monotonous and is 
never used in good art and literature. 
(~) 9. Art is one of the oldest human activities. 
(F)10. The more lifelike a work of art, the better 
it is. 
II. Briefly define each of the following terms: 
1. Realism: (T.he theory that art and literature 
should conform to nature or to real 
life.) 
2. Romanticism: (Empha.sis on imaginatio~, sentiment, 
emotion, and individualism in 
thought and expression.) 
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Classicism: 
4. Tdealism: 
Skepticism: 
(Emphasis on calm, reasonable, 
objectivity; in art and literature 
i~olves the elimination of anything 
not essential to the accurate state-
ment of the subject.) 
(Representation of the realities of 
nature in a manner which improves on 
nature.) 
(The theory that all knowledge is 
uncertain. Also the method of sus-
pended judgment, criticism, or 
doubt.) 
6. Cornice: (The projecting top moulding of a wall 
or building.) 
7. Pediment: (The triangular," front end of a pitched 
roof, sometimes decor~ted with 
sculpture.) 
8. Buttress: (A projection from the face of a wall 
to resist outward pressure. rn Gothic 
architecture it became an important 
element in the design.) 
9. Rier: (In Gothic architecture the built-up 
vertical structure from which the arch 
springs. Distinguished from a column by 
the fact that it is not a single shaft 
but a collection of shafts and mouldings.) 
10. Mosaic: (A decorative pattern composed of small 
pieces of colored glass or stone set in 
cement against a floor, wall, or roof.) 
111. Nave: (The principal interior compartment of the 
Latin church, west of the crossing.) 
12. Arcade: (Group of arches on columns· or pillars.) 
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III. Essay Questions 
1:. Briefly state the concept o£ man suggested by each 
of the following works. Explain how each work rep-
resents that concept. 
a. Oedipus the King by Sophocles 
(Man as the noble victim of the indifferent, 
often unjust gods. Explained in Sub-unit One, 
Understanding 1, 2, pages 5~~56.) 
b. Bronze statue of a charioteer of Delphi. 
(Man as equal to the gods.in calffi, dignified 
heroism. Explain in Sub-unit One, Understand-
ing 7, page 58.) 
c. "Enthroned Madonna and Child. 11 
(Man as a being who should minimize all phYsical 
and worldly affairs and strive for spiritual 
perfection. Explained in Sub-unit ~Mn, 
Understanding 9-a-(2), page 81.) 
d. "The Heavy Bet:ir," by Delmore Schwartz. 
(Man as the frustrated victim of his physical 
nature. Explained in Sub-unit Two, 
Under standing 8-b- (2) , ; page 79. ) · 
e. "Preludes" by T. S. Eliot. 
(Man as a being who finds purpose only in reli-
gious truth; without it life is meaningless. 
Explained in Sub-unit Two, Understanding 
8-b-(1)~~page 79.) 
f. Macbeth by William Shakespeare. 
(Man as a powerfUl being largely responsible for 
his own life. Explained in Sub-unit Three, 
Understanding 3-e,?page 99) 
g. The Adding Machine by Elmer Rice. 
. . 
• (Man as the insignificant victim of a dehumaniz-
ing technical society. Explained in Sub-unit 
Four, Understanding 3,~page 119. 
h. "Model for Large Seated Group, 11 by Kenneth 
Armitage. 
(Man as an anonymous member of an impersonal 
grqup. Explained in Sub-unit Four, 
Understanding 5-a, page120.) 
2 •. Explain and compare the re~igious attitudes 
expressed by a Greek temple and a Gothic cathedral. 
Mention at.least one literary work which expresses 
each concept. 
3. 
(~Greek temple expresses man's faith in reason as 
the source of knowledge. Illustrated in Sub-unit 
One, Understandi~g 9, page 59. Oedipus the King 
also expresses faith in man's nobility and reason, 
even· though he is at the mercy of the gods, as 
explained in Sub-unit One, Understandings1i 2, 
page 55. A Gothic cathedral expresses man ~ com-
plete faith in divine power as the source of. truth 
and goodness. According to this concept man should 
subordinate all his own attributes, including his 
reason, to this higher power. Explained in Sub-
unit Two, Understanding 9-c, page 82. This same 
·idea expressed in the morality play, Everyman; see 
Sub-unit Two, Understanding 8-a., page 78. . 
Compare the concept of. man represented in Oedipus 
the King to that represented in Macbeth. 
·(Oedipus the.King presents man as the helpless vic-
tim of the gods. See Sub-unit One, Understanding 
1., 2, page 55. Macbeth presents man as the victim 
only of his own faults •. See Sub-unit Three, 
Understanding 3-e, page 99.) · 
4. Compare the idea of the meaning of Iife expressed 
in Matthew Arnold's 11 Dover Beach, 111 to that 
expressed in T. S. Eliot 1 s "Prelude. u 
(Arnold believes that only· human friend'ship gives 
meaning to life. ~liot believes that only reli-
gious. faith gives meaning to life.) 
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5. Name four considerations which form the criteri~ 
for judging all works of art. 
a. What did the artist intend to do? 
b. How did he do it? 
c. HOw well did he do it? 
d. Is it worth doing? 
0 
0 
CHAPTER IV 
CONCLUSIONS AND SUGGESTIONS FOR FURTHER RESEARCH 
The major conclusion of this thesis is an awareness of 
the validity of enriching the teaching o~ high-school English 
through correlation '\vi th fine arts. This conclusion is bas·ed 
on an analysis of the interrela tionshi.QJS betvreen li teratture 
and the fine aTts, on library research into specific methods 
of correlation, and on the availability of resource ma~eriaQ 
for unit study. 
Below are suggested topics for additional research: 
1. Measurement and comparison of achievement: between 
traditionally taught Eng1ish classes and those in 
which literature is correlated with fine arts · 
2. Correlation of American literature with American art 
3. Correlation of English literature with English art 
~. Correlation of literature and fine arts in the junior high school 
5. Correlation of literature, fine arts, and history. 
~53 
1 • 
2. 
3. 
4. 
6. 
7. 
8. 
10. 
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